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Abstract

Engaging young 16-22 year old students is a cormeanp issue for most large VET
providers. This becomes a greater challenge witldesits that have: short attention
spans, an obsession with communications technapgied require instant gratification
with products. Retaining young students and ddlgeeffective training is intrinsically

linked to instructional model and training enviraemh So what model could a large
training institute apply to its course structuresproduce effective outcomes for its
youngest cohort?

This paper firstly acknowledges narrative as acttinal model for understanding and
defining teaching & learning. It then proposes tiagrative structure of Soap Opera as
being in tune with the way Millennial learners (en®3 years of age) comprehend time
and space. The feminised narrative structure othegp Opera provides a framework for
considering an alternative mode of delivery and wéyorganising instruction. Soap

Operas provide answers to the question of youtlagegment in education by developing
shorter and more intensive bursts of training.

Introduction

In my role as a Senior Educator in the field of ®enal Education and Training (VET)

in the Australian state of Victoria | am constarglaluating and modifying the delivery

structure and course offerings that | am respoadi. There are two key reasons for
this.

1. As a professional educator leading a team of tead@ trainers | want to ensure
my team and | design our courses with a focus eatwity and engagement. We
hope to ensure students encounter an appealingrigastructure engineered to
benefit their learning styles and goal achievement.

2. The Australian Quality Training Framework (AQTF)ntains key standards that
relate to course review through industry contaad atudent feedback. Most
specifically clause 3.1 (DEST, 2007). Review anddification of courses must
be ongoing to ensure that these aims are met.

In 2007 | began a PhD programme with the aim oicaldting my experience in
managing the previous two points. | want to recand define the work my team and |
do. | want to articulate a more theoretical modelmore so, a model of jargon, patterns,
terms, and structure that allows a deeper (re)dersiion of what we do. | want to
describe a model that is removed from the domidedourses of educational thought in



TAFE and instead describe the work of teacheromesother form. | believe that new
ideas develop when models or paradigms are sougim éne definable structure then
mapped onto or combined with another. For me, ltle®ry and practise of education
coupled with theories of media studies and nareasitructure has proved particularly
effective providing alternative ways of considerthg work of educators and students. |
am not alone in this, see Egan (1992), Ellswor89{) and Gallagher (2000).

There is plenty of evidence to show that the conhoefp narrative is useful in
understanding a broad range of educational pra¢ficenelly & Clandinin, 1988; Egan,
1988; McEwan & Egan, 1995). Generally the narrasitrecture used to describe either
teaching experience or curriculum development hataasic linear form where there is a
need for a logical distribution of knowledge oviengé and a well constructed conclusion
where everyone ‘gets’ the ending.

What | hope to discover in the writing of this pa@ad, in a wider ranging research
project, is how my colleagues and | can construdd aanage successful learning
programs that are more closely aligned to the legrstyles of our students. This is why

| like to compare narrative theories and criticisvith the structure of teaching and

learning, so | can visualise and plan methods éngfage staff and students to do the
performative work of teaching.

Narrative and Genre

Narrative theory (Barthes, 1982; Chambers, 1984nEd988), contemporary genre
theory (Bhatia, 2004; Devitt, 2004) and creativeotfies of visual design (Kress & van-
Leeuwen, 2006) provide three theoretical areas twsye the following three
assumptions.

1. A belief that teaching structures equate closelyirtgrained knowledge of
narrative structure and form. Knowledge of stoaed storylines help individuals
conceive the structure of meaning & learning.

2. The structures of narratives can be applied tontég a group of people organise
themselves in time and space to do work.

3. Knowledge of genre and paradigmatic patterns prematreative thinking
especially when, genres and paradigms are mixed.

From a shared comprehension of narrative the tegctdgam is able to structure and
organise the work of teaching and learning in anfdhat students and other staff
members should recognise. In an educational coritast should better enable the
delivery of skills and knowledge to groups of stoide through their own active

knowledge of narrative and genre. The immediateiaito use the existing patterns and
conventions of narrative genre to define the wdrk teaching team does in delivering
teaching and learning in a variety of courses ottipte campuses.



My broader aim is to develop the assumptions listedve into a research question for
my PhD. In its current state the question is: Iratwuays can narrative and genre be used
to define and create new and innovative ways foeldping VET teaching and learning
structures in TAFE?

The aim of the research will be to contextualise ¢bntemporary VET environment in
TAFE and then examine three new and innovative i8odé course structure and
delivery. A narrative genre will be suggested timatps to the delivery structure of each
area, the genre constraint then provides a framlewith which to theoretically consider
the structural patterns of the programme. Oncehberetical framework is defined there
will be some consideration of how teachers andesttalhave adapted to a different way
of doing things; a way that more fully engages stigl and meets there learning needs.

This paper is about one specific genre that rel@tese specific group of students. The
paper outlines the program and the narrative gdraewas considered appropriate for
that course through a review of selected literatine paper ends with a brief description
of the model that was developed against the naeratructure for use at the beginning of
2008. The structure developed from this paper isifirst 3 months of operation at the
time of writing.

Background and Context

The mainstream or adult courses run from my teackiepartment have to date been
unpacked in a linear sequence that reflect theecwrdaf our Training Package, AQTF
standards, staff management and considerationsefand space. By linear | mean there
is a logical and staged continuity to the design @evelopment of our teaching methods
that have a clearly defined beginning, middle, and. This is achieved by distilling
multiple sources of information and practice toduoe comprehensively planned course
structures for sequential delivery. This pattets ifnto the time and space generated by a
two semester model of 17 or 18 weeks. The actudjtheof the semester with term
breaks can be 20 weeks long, which is almost 5 hsonThis time span provides
significant challenges for both teachers and stigdenmaintaining their enthusiasm and
concentration for their subjects.

As a teaching team we assume new students will bavappreciation of how teaching

and learning is structured; specifically the delvand application of concepts articulated
over several weeks with a commitment to assessthahiproves students have met the
training outcomes. This assumption fits a clasd&sstoom scenario with lessons
structured around information presented by a teattie® engaged with by the students.
To match the previous assumption, as teachersdivera to a linear narrative structure
that allows for easy sense making of our teachiagagement and training outcomes, we
start at the beginning, give lots of middle, andstauct a nice tight ending.



This paper relates specifically to young learn&ia tmay reject or not acknowledge a
classic linear narrative due to cultural shiftsttdeésengage them from the texts and
learning styles of previous generations. It is @pastunity for the team to reflect and
modify our teaching methods to the learning styéshe current generation. This is
critical in the Victorian Technical and Further Edtion (TAFE) sector where the
Victorian Certificate of Applied Learning (VCAL) isow a prominent and growing area
of speciality.

Literature review - VCAL

| am part of a team that from 2003 has set up deltvered multiple VCAL youth
programs for 15-19 year olds in the public educasector of TAFE in the northern
suburbs of Melbourne, Undertaking the developmedtaelivery of these programs has
certainly been demanding. | believe that statirgdburse is ‘sorted’ would be premature,
as there are still many challenges remaining inamging and running VCAL
programmes in TAFE. Most specifically this paper asncerned with considering
structural models for developing appropriate delivstrategies to engage students and
produce the ‘applied’ learning that is integraMGAL.

Retention of teenage students in educational pnogies was (and at the time of writing
still is) a high Victorian state government prigr(DEECD, 2006). To enable this VCAL
was developed and widely implemented in 2003 (Kp&k02). VCAL was specifically
for 15-19 year old students that may have exitedyare considering leaving secondary
school, without completing the only senior levet@edary qualification, the Victorian
Certificate of Education (VCE). The VCE is the Yebl & 12 award that provides
graded and scored assessment for university eetra@@AL became another choice for
students and differs from VCE in that it providepathway to work or vocational
education and preferences competency based assesshime VCAL provides an
opportunity for early school leavers to stay onsethool or enter TAFE and continue
studying to a senior secondary level. The introdmcof VCAL programmes into TAFE
institutes in Victoria in 2003 bought on dramatiofessional challenges for staff at all
levels. When VCAL became available for TAFE delivenany institutes did not have
the necessary procedures in place for managintatge numbers of early school leavers
suddenly on campus (McClimont, 2005).

Even though there were many students in TAFE tleewart of the 15-19 year old age
group, most of these were apprentices and weresglamto programmes with long
standing and well resourced structures. VCAL offenew challenges. At all levels from
teaching, administration, through to senior managenthere were issues on handling
and delivering effective learning to the new cohdihe challenges were varied and
many. Not only was there a need to seriously redengprogram structures but also
teaching capabilities, resource development, conmcation, reporting and student
management. Many of the students had left secondaligges dissatisfied or angry,
some were described as ‘school refusers’. There Veege numbers of students that had
been bullied mixed in with students that had iretgg the bullying. This new mix was to



be taught and coordinated by many staff holding theimum TAFE teaching
qualification, the Certificate IV in Workplace Assgnent & Training with no experience
of secondary teaching. On top of all the operatissies the structure of VCAL had to
be interpreted and enacted on the ground. Therealgasa need to protect VCAL's
difference and genuinely offer an alternative ceurather than just a place to hide
students that couldn’t meet the academic aimseWM@BE (Pritchard & Anderson, 2006).

VCAL has an open design where multiple permutatiohghe same award can be
structured using a vast array of units or vocafiammaurses. Narratively speaking, the
course is capable of supporting multiple storylinesplots within plots’ so its structure
is less linear and more organic in that it can bnatoop, grow and, in most cases, jump
to another storyline in the form of well plannedtpeay opportunities. VCAL has five
evenly balanced strands: literacy, numeracy, imgluskills, workplace skills, and
personal development within its structure. Eachmeag must be filled with modules or
units that match the award rules, but essentiblyrtiles are quite broad. The contextual
flexibility allows teachers to construct a full gee around an individuals needs if
required; operationally a challenge, but practicalbssible. VCAL also encourages the
teacher to concentrate on providing training fod gmoving the competency of their
students through the application of skills. Thisyides a pedagogic framework that may
be more attractive to the type of students thatugmah, or choose VCAL programmes.
Applied learning may deliver an immediacy of leamthat VCAL students prefer.

A course with the structures of VCAL differs grgaftom a Training Package based

course which is often self-contained and limitedtsnadaptability. This may be why a

linear narrative is the most obvious structure $e tor a Training Package course. Yet
the linear narrative may not provide an appropr&ttecture to plan operational delivery

of a VCAL course, it may also provide a challengg/oung learners that do not always
understand or appreciate a complex linear narra®eenetimes the linear structure is
disrupted by students that are unfamiliar with @hpked narrative and relate more to the
rupture and displacement of non-linear or fracturedrative. Fortunately there are

several different types of narrative structuresimitvestern-literary styles that may have
greater validity in developing teaching and leagnstructures than a classic linear
narrative. This is one of those stories...

Literature review - Soap opera

Brooke is about to marry Ridge now that Ridge idaorger married to Taylor who was
his widow but came back to life and is going to madidge’s brother Thorne who was
married to Brooke after Ridge divorced her to maraylor whose marriage to Ridge was
annulled because Taylor wasn’t dead the first tame was just kidnapped when Ridge’s
father Eric, who is not really Ridge’s father, dived Brooke to remarry Stephanie who
is Ridge’s mother that had an affair with Massimioows really Ridge’s dad who then
married Jacqueline the mother of Dominic, Ridgeil hrother and Brooke’s ex-husband
who left Brooke because he had got her daughtedgBti pregnant who was almost
Ridge’s wife once he found out that Eric wasn't father so there was no blood link



between him and his step daughter, sister, sistdaw and niece, Bridget, who is
Brooke’s daughter that Ridge is going to marry,essl.. ("Bold and the Beautiful,"
1994-2007)

There is no doubt the interaction between characatgthin a soap opera is dramatic.
There is: conflict, denial, fall from grace, betafylove lost, love found, revenge,

resurrection, and just about any other plotling tthd@es the narrative form. Rich in

storylines and with multiple characters with compleves, soap operas are a modern
melodrama (Kuhn, 1987). However the soap operaatieer structure has several genre
constraints that differentiate it from the class@rative used in most literature, cinema,
or television drama.

The classic or dominant narrative uses a 3 acttstrel defined by a beginning, middle,
and end that generally unfolds in a linear sequewit@n time and space. Within that

naturalised progression of time and space there lmeagpgical references to the past or
flashbacks that disrupt the temporal order butehgsould aid in directing the story

forward. Progression from the narratives beginniongs end is essential and is propelled
by challenges to the stories central character,ptio¢agonist. It is the protagonist’s

journey through the 3 act structure of conflict arfthnge towards a resolution that
generates the story (Bordwell & Thompson, 1994).

The first act relies on the protagonist confrogtumwanted change in their life. It is
where they are mobilised to take action. The seemthdor middle, generally engages the
reader with the more complex parts of the storys ltvhere the protagonist confronts
change, how they may try to reinstate the condstioh their life before change and
conflict were forced upon them. In the third andhfiact the protagonist will overcome
the challenge of change and will create a newtlig is similar but different to their life
prior to the first act. When all aspects of thergtare ‘tied up’ the narrative ends and
unless there is a sequel, the lives of the chaaetighin the story are closed to the reader
or viewer. The progression through the 3 acts tde/ar clear and logical conclusion is a
vital element of the classic narrative structurathdlt resolution, without a definable
and obvious ending the story is lessened in itsachpand ultimately may fail (Barthes,
1982).

While the 3 act drama is engineered to propel treagonist and story towards a
conclusion, the soap opera narrative delays oppasts conclusion. Viewer satisfaction
comes from engagement with the characters andus fme the ‘narrative moment’ rather
than the expectation of engineered solutions thitef finality and leave little room for

negotiation or interaction. Constant avoidance aifative conclusion disrupts the logic
of the classic narrative and changes the focus tlt@mmechanics of storytelling to the
relationship between characters. The soap opeaskeemultiple characters engaged in
exploration and discussion. With the storyline péwpted around dialogue and emotion
rather than action multiple points of view are djrpoints of difference acknowledged.
Focus on the moment, the relationship between cteaas what they are trying to solve
with discussion and the gaze between them is agkeye constraint of the soap opera.
Finality, conclusion, even death can easily be cwme; the story is perpetual but



focused on the instant. Time and space within dagp ©pera narrative remain open, and
the narrative seldom progresses beyond act 2 (Bro@8v).

The five times a week airing of many soap operlsval time within the story to mimic
real time, viewers can feel the pace of the soagyaomove with the pace of their own
lives (Brown, 1987). The almost one-to-one reladlup between the temporal moment
of the storyline and the life of the viewer trajpe tsoap opera text in the space of the
middle. By being all middle, the soap opera sterpath static and perpetual. By this |
mean that the lack of conclusion develops a nagdliat appears not to progress, yet the
story continues in the next episode, day after daggk after week. So the soap opera
narrative is more a state of stasis than statithanthe story lives but appears locked. Yet
within the stasis: negotiation, discussion, andisation can still occur even though the
issues that generate the story do not resolve. Hewwehile conclusion and resolution
may be delayed in a soap opera, the text is nad, rgcenes change quickly, new
scenarios develop, the view is moved quickly frone scene to another. This creates
storylines that are able to be drawn out over gelamount of time and are told within
the small ‘bites’ of the jump cut scene. So whiteas opera time can mimic real time,
soap opera space is fragmented. Yet despite tigegnénatation of space as a result of
jump cuts, and drawn out discussion and conversaense making and continuity of
story happens. This almost unique privilege of sopgra viewers, where time moves but
is also delayed allows them to miss several epsadd still pick the story up when they
return to viewing, this is because the narrativeyic and as such remains open.

Gendered Narratives

Many feminist (Kuhn, 1987; Modleski, 1982) or medreeorists (Allen, 1985; Fiske,
1987) have defined the linear and conclusion drif@aus of a classic narrative as a
masculine or dominant narrative. With a masculiagative there is often only one issue
to solve, a central protagonist on which the dymaafithe story turns and a strong and
determined push towards finality. The masculingatase is about reaching the end and
closing off any doubt about the outcome of theystor

Modleski (1982) defines the lack of conclusionctwsure in soap operas as an open
feminine narrative. This is based on a structuis focuses more on processes and
negotiation rather than the outcomes and judgméms are an essential part the
dominant or masculine narrative (Fiske, 1987). Okey characteristics of the feminine
narrative found in soap opera is the emphasis astiens, focus on the family, delay in
judgement and engagement of the present. The fieenmarrative is about the moment,
what can be achieved now.

Both the linear masculine narrative and open femeinharrative are useful when
considering planning structures for use in teachiftie linear masculine narrative has
been used to define a variety of techniques forelbging, delivering and evaluating
teaching methods. The logical drive towards reiababf knowledge, application of
knowledge and assessment of new skills overlays3thet structure nicely. The 3 act
structure is adaptable in mainstream teachingyelelble in just about any classroom and



easily mapped logically onto curriculum or competedocuments (Egan, 1988, 1992;
McEwan & Egan, 1995).

Outside the mainstream, where alternative teachiethods and structures are used,
there needs to be something else, another modedtdiolents that have resisted or not
recognised the dominant linear narrative. The f@mimarrative provides one such
model. The television soap opera genre providesspaEe and textual structures for
modelling an alternative teaching program. Estabig the parameters of a feminine
narrative provides a framework for establishingadternative pedagogy to that used in
most secondary schools or adult VET programmesAREL If running an alternative
program for young learners then considering thenfmyelic model, which uses the
feminine narrative of the soap opera, should beo@tion. This relates specifically to
learners that need a sense of immediacy in thainieg, that need more attention paid to
who they are and what their life struggle is. Theeeds to be acknowledgment of their
life’s complexity with a learning program structdraround their interest, expression and
how they work with others. The key dynamic of tbhes opera narrative is the ‘moment’.
The storyline not concerned with the ‘end’ but timew’. This means the student
occupies the core of the narrative and learningdiras outwards from them; learning is
constructed around what concerns them. There maydasl ends, there may be
crossovers. There may not even be measurable oesclmncompletion, but there should
be engagement and there should be application ilié fletween student and teacher
defined as the teaching moment.

By using soap opera narrative structure to defieévery methodology | am not
suggesting that teaching or lesson content be ddnumevn for students in youth
programs. | am suggesting that teachers delivéfIRBE youth programs must firstly
consider the learning styles of 15-19 year olds #eth apply a different teaching and
learning model to their delivery strategy. This Wbbe particularly useful for students
struggling in a course developed with a complerdinformat driven by standardised
results. So to further progress this paper andideas generated from the feminine
narrative, it is necessary to review assumptiond asearch about the learning
characteristics and social outlook of studentsenily in youth programs. These students
will have been born between 1980 and 2000. Thismggional slice goes by many
names, the one | am preferencing is The Millenr(ialsas a soapy feel to it!).

Literature review - The Millennials.

Titles for progressive generations tend to be a ofiimnarketing profile and behavioural
categorisation: baby boomers, Generation X and it Millennials. Defining the

general characteristics of generations book engedakes is problematic. Geographical
location, wealth, ethnicity, and religion are jgsime of the factors that will contribute to
huge diversity in an individual’'s outlook, experen and opinion. However there are
often key historical moments that can affect almalstpeople within the spread of
generational dates. The Great Depression of th@sl9%/orld War Il (1939-1945) and
the Cold War (1947 — 1991) shaped the attitudeseapérience of children growing up



and being educated during those significant hisdbrimoments (Taylor, 2003). In

contemporary Australia it could be argued thatrtigst prominent historical change that
has affected current secondary students is thennafiton & communication technologies
(ICT) revolution (Lumby & Fine, 2006).

ICT spans a variety of media and modes of commtinitaMobile phones, broadband
internet, media players, global connectivity congpugames, file sharing, and digital
music files have changed the way teen’s accessl e share information and
knowledge. The emphasis is on constant communicatia being in touch with what is
new. Teenage users of these technologies caphaes,sand create texts for one another
(Long, 2006; Oblinger, 2003). Internet sites sushyauTube offer instantaneous search
results for popular music video and excerpts framevision shows amongst a mixed
variety of original content. Computer storage arahdiheld communication devices
allow for the sophisticated collation and sharifgligital files. The Millennial culture is
communicative, collectivist and immediate.

I will argue that the division and compressionanfge texts into smaller bites has had an
impact on how some teenage students learn. Thesdigpn and compression of music
and video has constructed a variety of texts remhdvem their original context and
means of distribution. Users of these files aree dblsearch, locate, and download the
pieces of a text they desire and view it separated any establishment or resolution of
plot that may be integral to the text's comprehensirhe ability to search and locate is
immediate, the gratification of the text is alsomediate. With a decontextualised
immediacy, larger complex narratives may be redisie ignored in the search for
instantaneous delivery of information.

Technology constructs Millennials to look for imnmeecy. Contemporary
communications technologies allow this. Informatioesults, conversation, and sharing
can all happen from a central position multitaskedreal time (Rushkoff, 1996).
Educators need to acknowledge this and make usigedflillennials way of managing
experiential information and apply this capability developing contemporary learning
experiences. This does not mean that learning dhsalely be delivered using the
technological platforms that Millennials have aghble to them, it means that the training
structure, the design and engagement of learningtia@ anecdotal filler that make a
lesson have to have the immediacy, interactivitg amultiple levels that a Millennial
juggles.

The technique for delivering learning to studenithhe textual reference points of The
Millennials means teachers and course planners rangage with the abbreviated
structures that The Millennials are familiar witbinlike a more traditional approach
where foundations are laid and the learning cabuik in incremental steps over many
weeks, the preferred model for the Millennials Bntts-on and instant. To use this
attribute effectively the direct benefits of theaideing or training activity must be self
evident within the activity. The activity undertakdy the student then becomes the
teaching and learning moment. The moment is whesetructure of soap opera narrative
intersects with the learning styles and narratofebie Millennials and gives some clue to



how the student might be engaged. All that is ndedean appropriate course structure
that is open ended, flexible, nurturing and alldasapplied learning; VCAL is such a
course.

Like any institutional construct VCAL still comestiva complex and rigorous reporting
structure that requires compliance within fairlgicttrules. It is also complex to manage
as the award straddles both the TAFE and seconsi@iem meaning two sets of
enrolment details and two sets of results needetcdordinated. Yet the ‘feminised’
structure that is VCAL allows for development ammhtinuity of education for students
that otherwise may have rejected the VCE narrafibe. values and attributes of VCAL
have great similarity with the feminised attributgfsthe soap opera narrative and the
immediacy and application preferred by the Millaaigi

Discussion and findings

This paper grapples with three areas of ‘differéntlee soap opera narrative is different
from the linear narrative, the learning styles i Millennials are different from that of
their teachers, and VCAL is different from the VQAEis here that the structure within
soap opera can be considered in conjunction wite Whllennials and the VCAL
program. While there are limits to descriptive matif Table 1, it is not designed to be a
literal interpretation of characteristics or attribs, instead it is designed to look for
similarity in difference and provoke thought on hdeachers can develop different
learning styles and environments for some studentsucceed in. The first column of
Table 1 lists eight characteristics of the a sopgr@ genre from Brown (1987). In the
second column the characteristics of Millenniale drawn from a variety of sources
including: Oblinger (2003), Peters (2005), Rain280Q), and Rushkoff (1996). In the
third column the Characteristics of VCAL come frobymke (2005) and are a
distillation of my own experience and the aims It tourse as set down in the VCAL
Handbook.
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Table 1: Comparative characteristics of soap apéridiennials & VCAL

Characteristics of Soap Characteristics of Millennial{ Characteristics of VCAL
(Brown, 1987) programme
Serial form which resists Almost instant access to Multiple students that have
narrative digital files that are often resisted the linear narrative and
truncated and removed from structure of schools, but are
context. Information able to study in classes where
received in compact forms. | applied learning allows
achievable activities.
Multiple characters and Variety of identities defined | A wide range of students doing
plots. by fashion and the same VCAL award but
communication technologie$ with manifest structural
where individuals go by differences in course design
many names. and skill outcomes.
Use of time which parallels | Instantaneous capability to | Adherence to the teaching
actual time and implies that| contact others and receive | moment where skills can be
the action continues to take| information in real time. developed in a single session|.
place whether we watch it or Messages left and retrieved| A need to adapt to student’s
not. at will. mixed attendance patterns and
life complexities.
Abrupt segmentation Movement between VCAL applied learning can
between parts. communication technologiesquickly move from one
capability to multitask and | training focus to another as
read and understand SMS | teaching instances are self
text. contained and can be adjusted
to keep students engaged.
Emphasis on dialogue, Open and honest Applied learning where there
problem solving, and conversations based on is a high level of
intimate conversation. emotion and identity. communication and activity
based teaching to engage the
student.
Many of the male characters Easy non-threatening Male teachers need to be goad
portrayed as 'sensitive men] friendships between boys | role models that show strength
and girls. and compassion with their
students.
Female characters often Children of working Female teachers need to show
professional or otherwise | mothers, see more successfuhat women can be
powerful in the world outsidewoman in business or professionally successful and
the home. leadership roles than ever | aspire to leadership positions
before.
The home, or some otheAverage age of Millennial A safe and secure classroom
place which functions as |[home leaver expected to benust be created where students
home, is the setting for then the early 30’s. can study in a supported and
show. non-judgemental environment
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Table 1 displays common attributes in soap op&fdkennials, and the VCAL program.
The horizontal matrix sorts similar characteristaggainst each other. The table then
becomes a tool to consider how a course may berissithat would better suit the
integration of learners into a course structuréwjpecific aims and outcomes. The table
allows for a deep consideration in constructingiféeiint model of delivery than that
which is currently being used; using a cyclic feimén narrative rather than a linear
masculine narrative.

Hex

The literature review and the theoretical conceggsociated with this research have
actually led to a pilot programme being enactedesi a new model of delivery. The

actual place of work where this consideration haenbapplied has seen masculine
narrative dominate for some time as a two semeasseglly 1 x18 week and 1 x 17 week,
delivery mode with between 5 and 7 subjects detidveand studied per week. The
semesters are usually split into four terms thatiafluenced by public holidays and the
secondary school structures. This is a common Putdomeans a standard for many
Victorian TAFES where an annual 35 to 38 week d@einstructure has been influenced
by traditional institutional/teaching structuresdathe teaching award, currently the
Multi-Employer Certified Agreement (MECA) (AEU, 28 As explored in this paper,

there is doubt that the linear\masculine modeliganable with contemporary learners.
To address the challenges of engaging studenthévat different learning styles to that
of their teachers a new model has been developedtbgm of teachers to supplant the
previous linear model. This new model has been édlthe Hex model and was directly
influenced by the feminine narrative structure ssuksed in this paper. The Hex model
is so hamed because the teaching and learningisyeamposed of 6 terms of 6 weeks
where 6 classes are delivered per week. The waxhton’ describes a six sided object.

The Hex model preferences space over time, minsnigeg drawn out instruction to
engage students, cycles teachers among groupadentt get new faces and approaches
to their learning, achieves as much assessmeninvaldiss as possible, allows teachers a
six week timeout to work in a support role befoeturning to the classroom, enables
students to complete missed units in a shorter,teme builds in the capability to do
more one-on-one training in workshops. All thesesameet many of the strategic aims
of the institute where it is being trialled andcatioes not impinge on any conditions in
the current teaching award. These operational d@samgre all found in the feminine
narrative structure and have been implementedusttip a VCAL youth program but in
Certificate IV and Diploma groups. Students thatenygtched the model were keen to try
it out.

To describe the full operational structure here idee difficult and a more complete

description of the application will appear in arestipaper. However, using a table as
earlier some principals of the soap structure aawibwed alongside the old linear and
new cyclic models.
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Table 2: Comparative characteristics of soap oparasculine delivery model, and
feminine delivery model

Characteristics of Soaps Characteristics of a Characteristics of a
(Brown, 1987) Linear/Masculine Narrative | Cyclic/Feminine Narrative
delivery structure delivery structure

Serial form which resists 2 x 17 or 18 week semesters 6 x 6 week Hexmesters
narrative

Multiple (5+) subjects Minimal subjects (3) delivereg
delivered once per week. | twice a week.
Multiple characters and Teachers locked into Teachers rotating through
plots. delivery path for 18 weeks | Hexmesters, will change
classes or subjects every 6
weeks

Teachers have singular roleg Teachers have varied roles
that has a teaching and including 1 Hex out of
admin mix. classroom in support role.

Teachers work in isolation | Emphasis on team work where
with few opportunities to time and space are set aside for
meet and discuss teaching.| minimal of 2 x 2 hour
meetings per-week

Use of time which parallels | Term breaks where delivery Workshops run between Hex’s

actual time and implies that| stops to give students opportunities

the action continues to take to complete assessment or start

place whether we watch it or on next Hex.

not.

Abrupt segmentation If student fails a subject may If student fails a subject will

between parts. be required to study again foonly be required to study again
18 weeks for 6 weeks

Emphasis on dialogue, Assessment or exams at endAssessment current within

problem solving, and of term each class

intimate conversation.

The home, or some otheAccent on time (start here | Accent on space ( we study
place which functions as |dinish there). here)

home, is the setting for th
show.

“Timetables adjusted betweerTimetables are set for the
semesters, sometimes whole year and remain fixed.
between terms. Emphasis i$ Accent is on space not time
on time and not space
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Currently the Hex model is into an early stagetsfoperation. Evaluation of the model

remains a larger project and it is hoped the ptHaesearch for a PhD program. While

the research design provides some challenges Hrereneasures in place to record
outcomes of the Hex model using course completiatesr and staff and student

satisfaction surveys. These are more for institaioneasures but may also provide some
basic data for the larger research project.

Conclusion

The review and discussion of literature helped campand contrast two narrative
models, the liner or masculine narrative and thdicyr non-linear feminine narrative,
against the characteristics of contemporary learngne aim of the textual research was
to gain insights that will inspire an alternativedagogic practice and operational
structure to that run in a teaching departmenséone years.

It is the nature of genre that allows a reconstianeof the relationship between two or

more narrative structures. This happens becausee gerguires conventions and

frameworks, identifiable as patterns, to set itargtaries. Policy and compliance driven
texts set those boundaries, but it is from withiat tframework that experimentation and
difference can occur. This is because those agtitl@n a genre can make choices on
what aspects of the genre framework they choossepmodify or resist. It is from those

choices that genres are affected. “For creatiatp¢ generated, then, the creative mind
must both discover patterns and follow patternsgh laiverge from the already existing

and converge into the now existing...genres, as npatigs, become necessary to
creativity (Devitt, 2004, p.152).”

Therefore the difference between the two narradivectures does not set them apart in
permanence; instead a dialogue can be construeteegdéen the two where difference and
creativity can spring from the parameters of nédds consideration acknowledges the
creative potentialities in institutionalised texia contemporary genre theory: “Because
genre encompasses both standards and variatiostraiom and choice, genre encourages
and even makes possible creativity...Like variatiomativity inheres in genre (Devitt,
2004, p.151).”

This relates to the work of teaches as a conceptodke! for the work that they do. To
date, the team that is the focus of this reseaashdpplied a liner narrative structure to
the articulation of the planning and delivery of WRithin a large TAFE institute. This
was a generic choice itself, a framework other titnan provided from Training Packages
was needed to provide visual representation of vaark planning. Narrative provided the
pattern to lay across the grain of compliance dritmining frameworks “...the
uniqueness of each utterance and each text meaingehre patterns must be conceived
from dissimilar texts, the divergent must be seecanverge (Devitt, 2004, p.154).”

The creative potential in a comprehending genra asncept defining structure, rules,
and conventions stems from an ability to say soimgthew with what has been said
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before. That is to unpack the necessary elemeatsithke up a genre and rework what is
inside into a new way of doing something. It isoatee ability to recognise specific
utterances within one genre and transfer it tolsroto create difference, enhancement,
or modification.
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