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Abstract

It is now more than five years since the 40104 iGeate IV in Training and Assessment
(TAA) was introduced as the base qualification teaching and assessment with registered
Training Providers. As a result, large numberseaichers and trainers from TAFE, private-,
not-for-profit- and industry-RTOs and other peophpiring to work in these organisations
have undertaken the qualification.

This paper reports on a research project whichursently being undertaken within the
School of Education at Charles Sturt Universityatalyse a sample of 150 reflective essays
written by VET practitioners. These essays reflenot how the authors undertook their
Certificate IV in TAA, what they learnt as a resoftthe process and what they still fell they
need to learn to become competent designers anceidgs of training package programs.
The analysis uses NVivo software to compare anthteothe participants’ text and the
presentation will discuss some of the problems ent&ved in the use of this software.

I ntroduction

Since 2005, Charles Sturt University has embedded®104 Certificate IV in Training and
Assessment within its articulated set of coursespely the Associate Degree in Vocational
Education and Training, the Bachelor of Vocatidadlication and Training and the Graduate
Diploma in Vocational Education and Training. SirR®06, it has had a mechanism which
allows entrants to our courses who already holdarer undertaking, the Certificate IV in
TAA, to gain credit for their TAA qualification. Ti& credit is conditional on their
undertaking the CSU subject EEB3Réflective Practice in VET (or earlier versions of this
subject).
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As its name suggests, this subject is concerndu twvé development , and enhancement, of
our students’ capacity to critically reflect orethvocational education and training practice
against both theoretical concepts and measuresood gractice. This task reflects our

conviction that habits of critical reflection aresential to experiential learning and of making

sense, and deriving meaning from, our everydayticec

The first assessment task in this subject asksestadto reflect on their experience of
undertaking their Certificate IV in Training and g&ssment through a Registered Training
Organisation. Our students responses to this assessask provided food for thought about
the both the variety of ways in which our studemqislified for their Certificate IV in TAA
and the differing values which they ascribed tortbgperience.

This gave us the idea that a systematic interrogadnd analysis of these reflective essays
could yield information of considerable value t@ MMET community. The Certificate IV in
TAA was introduced in order to ensure that all Vgactitioners had the basic skills needed
to design, deliver and assess quality Training Bgelprograms to their students and client
groups. As VET practitioners, we need to know toatwvkxtent this objective is being

achieved.

We then set about to act on our convictions. Agobflesign was developed and agreed upon
and both an application for Faculty Research Fundind an Ethics application were
prepared and submitted through the correct unityershannels. Notification that our
applications had been successful was soon forthapmi

This paper outlines the literature review which wasducted to ensure that our research was
aligned to the appropriate writings about both nlature of VET practice under a Training
Package regime and the role of the Certificaten'AA in developing the expertise of VET
practitioners. The Certificate IV in TAA was inthaced as an essential strategy in ensuring
that VET teaching and training practitioners untberd their roles and possessed the
necessary capabilities to design, deliver and agz@grams which meet their students needs
and prepared them for the skill and knowledge mequents for specific roles within their
chosen industry setting. It then goes on to desdtile research design and the role that the

software package NVivo will play in helping usdgstematically analyse the collected data.
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Finally, as this project is still in the data cali@g phase, an anecdotal discussion on some of

the data which led to this research is included.

Literaturereview

It is now more than four years since the Trainimgl &Assessment Training Package was
endorsed and the process of ensuring that all VEAEtipioners involved in training and
assessment acquired this qualification. The Ceatiéi IV in TAA superseded the previous
base qualification for VET practitioners, that @ tBSZ 40198 Certificate IV in Assessment
and Workplace Training. The rationale for the depetent of the new qualification is

outlined in the following section.

The introduction of the 40104 Certificate IV in TAA

The TAA40104 Certificate IV in Training and Assessth was endorsed on the 23
November 2004 by the National Training Quality CaufNSW Vocational Education and
Training Accreditation Board, 2008, p. 5). It prded an opportunity to upgrade

qualifications in the training and assessment area.

The Training Package was generally regarded byVibeational Education and Training
sector as an opportunity to lift the standard ddlifigation. Trainers and Assessors working
in this sector previously completed a selectiontled eight competencies offered in the
BSZ40198. This qualification was typically markeétas a pathway in either training or

assessment or both to potential employees of thE 3&€tor.

Such approaches allowed for the BSZ to be delivaregery short periods of time. These
timeframes were believed to have impacted on ttaitguof the BSZ qualification and the
attitudes of those undertaking the training. Whilset BSZ was designed and written as a
workplace assessment and training qualificatis dilivery often occurred in a classroom
environment with the emphasis on classroom, ratrer workplace learning and assessment
and its relationship to the increasing number ddiffing Packages which were currently
being endorsed and implemented was often not ov@vter time the BSZ qualification

needed improvement thus the implementation of tha.T
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The need for a broader and professional qualiboativas driven by industry and the
development, endorsement and introduction of theATi#arough the auspices of the
Australian National Training Authority was desigrtecaddress that need.

Relevant research

The relative youth of the Certificate IV in TAA difecation means that only limited research
has occurred to date. There is a current NCVEReptdjeing conducted by Berwyn Clayton,
Andrea Bateman, Dave Meyers and Robert Bluer edtBractitioner expectations and
experiences with the Certificate IV in Training and Assessment (TAA04). This was
commenced on 22 July 2008 and is expected to beleted by 30 September 2009. The
purpose of this research is to gain a deeper utaheling of the experiences and perceptions
of representatives of the vocational education stryu(as represented by teachers, trainers
and RTO managers) about how the Certificate 1V riaiffing and Assessment adds value to
their skills in training and assessment. The CSbjegt is seen as being complementary to

this project and the outcomes of the CSU reseaiitihevgiven to the NCVER researchers.

In 2007, the NSW Vocational Education and TrainiAgcreditation Board (VETAB)
reported on the outcomes of the NSW Vocational Btioo and Training Accreditation
Board (VETAB) strategic audit of the TAA40104 Cédate IV in Training and Assessment
in NSW. This document was compiled:

in response to a number of concerns raised by hstédkers in the vocational
education and training (VET) sector. The audit alnie assemble a broad
picture of the issues faced by registered traimrganisations (RTOSs) in the
training and assessment area and what strategess lthd developed to
manage the implementation of the TAA40104 qualifma The audit
involved a number of phases including: the compfetand analysis of an
online RTO survey; determination of an audit samptduct of site audits;
and preparation of this report. The audit idendifereas of good practice as
well as issues that need to be addressed throegbotttinuous improvement
process, which is an integral part of the AustraliQuality Training
Framework (AQTF) 2007.

(NSW VETAB, 2007, p. 1)

p. 4



The educational literature does contain a numbeaepbrts, articles and conference papers
which report on research conducted on the relevafdbhe BSZ40198 Certificate 1V in
Assessment and Workplace Training to the needgaifhiers and trainers within the VET
community. These include work by Simons and Sm#008, pp. 1, 37-38) in which the
authors revisit their data to examine how the cbkargssociated with the new qualification

may affect our understanding of learners and legtni

Research by Bush and Smith (2004) explores sonmec@spf moves to a closer relationship
between higher education and vocational educatioth @aining (VET) courses. Such
relationships may involve credit transfer, formaticalation or embedding of VET
gualifications within university qualifications. Thresearch can be extrapolated to provide
insights as to how these closer links can be mattéerva Certificate IV in TAA context. An
evaluation of the BSZ 40198 Certificate IV in Asseent and Workplace Training (Hase &
Saenger, 2003) provides useful findings which grplieable to the newer qualification.
These include the need for VET practitioners t@ablke to use Training Packages flexibly and
innovatively and the need to strengthen understgnai the VET community of different

forms of workplace training and other forms of vitmaal education and training.

Resear ch design and methodology

This research project is being undertaken by thee&eh in Vocational Education and
Training (RIVET) group of Charles Sturt Universifijhe project will be completed by the
end of 2009 and aims to find out what impact thetiftmate 1V in Training and Assessment
(TAA) has on practitioners in the vocational eduaraand training (VET) sector.

The research team, consists of Dr Cathy Down, Mady®e Luca , Mr Paul Galloway (all
from CSU), Dr Jackie McManus from UNSW, and Prodedsarry Smith from UNE. The
project has provided the team with an opporturotyefarn and use NVivo in a practical and
useful application as well as giving us the oppaitiuto analyse data which is not readily

available outside of CSU training environment.

The project seeks to investigate the experiencasaohort of fairly recently appointed VET

practitioners in undertaking their Certificate IV Training and Assessment qualification. It
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is based on a serendipitous sample of VET praoéti® who have undertaken studies
towards an Associate Degree in, Bachelor of, odGate Diploma of Vocational Education
and Training at Charles Sturt University. Whilsesk students come from all States and
Territories in Australia and include those workwwghin TAFE Institutes, private and not-
for-profit registered training organisations, goweent bodies and industry enterprises, they
could not be considered a balanced sample. Thehawever, provide a sufficient sample
(300+) to report on the different ways in which ythere obtaining their Certificate IV in
TAA qualifications, what they feel they have leafram the experience and the areas in

which they still need further learning and develemmn

Participants have provided their views and expeasnn relation to the Cert IV TAA via the
personal reflection component of a previously sutadipiece of work (Assessment Iltem 1)
written as part of the subjects EEB221 or EEB44#ti€lpation is therefore limited to those
students who have successfully completed eitherZ2EB®r EEB440.

The expected outcomes will be threefold:

» high quality analysis of students’ experience ahopg their Cert IV in TAA(40104)
gualification,

* comparison between different pathways to this fuaation including RPL, gap
training, group learning, individual (distance) ieiag and combinations of these
processes, and

» analysed data and the outcome of a relevant literatearch to form the basis of high-

guality journal articles.

Methodology

The objective of the research was to use reflectata in order to investigate how relatively
inexperienced VET practitioners are developing rtlpeactice and expertise. Because the
research questions are closely aligned to the rasggt questions which elicited the data, the
data collection has been relatively straightforwarte use of NVivo and internal double

checking of assigned categorisations will enabliga@ous analysis and result in high quality

research outcomes. The use of two researchersdutsnde of the University, who are both
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knowledgeable about vocational education and tigiand are experienced researchers, with

assist in providing sufficient objectivity to prevwecontextual bias.

Two of the researchers in this project have alraatertaken a five day training course on
the use of NVivo in quantitative analysis. This leasbled the researchers to understand both
the potential and limitations of NVivo to analysxtt and to determine key themes which
arise from that text. It also enables the reseascte link the use of SPSS in analysing
demographic data, using descriptive statisticd) Wie emerging temes which arise from the

NVivo analysis

In addition, this research project is intended tovjple a “taster” for much more extensive
research on the learning experiences of relativedyperienced VET practitioners. As such it

is seen as a precursor to a larger research project

To date the project has commenced and a literateweew has been completed. Data
collection is currently being undertaken. Categuits of data and analysis using NVivo is
expected to be completed by mid- May 2009 and dneditive and summative reporting is
expected to be made by the end of June 2009. Rtepaand submission of journal articles

will occur throughout the rest of 2009.

Research questions

The qualitative analysis of the students’ refleetessays will essentially follow the methods
and conventions of narrative analysis. The dathbeilinterrogated around the three research
guestion on which this project is based. That is:

1. How did you undertake your TAA40104 Certificateil/Training and Assessment?

2. What did you learn by undertaking this qualificatfo

3. What do you still consider you need to learn ineortb work effectively as a VET

practitioner?

These are also the questions which framed thecpzatits’ reflective essays. The coding for
the analysis will be initially based on our currartecdotal “memory” from originally
reading the students essays. This will be augmeagdtie data is processed and sorted. The

following section looks at the anecdotal findingsieh have come from the assessment of the
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students work during the two semesters of 2008s Whil be compared with the content of
earlier reflective essays during the data analysisg NVivo to ensure systemic and reliable

analysis.

Anecdotal findings

How did you undertake your TAA40104 Certificate IV in Training and Assessment?

Students reported on having undertaken their Gzatd 1V in TAA in a variety of locations,
modes and experiences. It appears that more studsatl the services of private RTOs in
preference to undertaking their TAA qualificatiorntivin a TAFE Institute/College or using
not-for-profit or industry RTOs. This is a findirthat will be tested during the analysis
process. We also hope to see if this aspect ofi#t@ shows a trend over the period for

which data has been collected.

A variety of modes were reported upon. These irediud
» obtaining credit transfer for the BSZ40198 quadition
» obtaining the qualification by RPL only
» the use of group RPL processes
» traditional classroom delivery and assessment
e assessment through the presentation of evidencemgamied by distance gap
training

« combinations of the above.

The students’ reflections on their learning expaes also covered a wide range. Whilst
many students reflected favourably on tradition&dssroom delivery and assessment
experiences, the composition of the class group often the subject of critical comments.
These were generally related to wide differencestulent ontology and their experience of
working and teaching/training within VET. Othertamal comments were directed towards
the expertise of the trainer (both positive andatieg), trainer expectations and students

feelings of inclusion and exclusion from group @eses.
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Those students who gained their Certificate IV djcakion through individual RPL
processes appeared to be the most critical antdetisfied of the respondents. Many were
appreciative of the experience but then reportad ttey hadn’t learnt much or, worse still
anything. Some of these recognised the potentialRPL process to be a learning experience

and expressed regret that this had not actually theecase.

On the other hand, those who gained their Certdid® in TAA as a result of group RPL
processes tended to be very positive about theriexge. In general, they commented on the
group interaction and support which helped themdentify past experiences as meeting
performance outcomes and criteria and in findingrapriate evidence. This group also
acknowledged that the process of working as a gtougnable the whole group to reach a
common goal was, in itself, a rich learning expace related to their VET practice.
Discussing the different ways in which group mersberet the same performance criteria
was often reported on as giving the participantsugh deeper understanding of the process

of evaluating evidence.

What did you learn by undertaking this qualification?

The responses to this question were many and variSome of this has already been
reported on in the previous section. However, thegee a disappointingly large number of
participants who reported in the negative. This@srying insofar as it either indicates that
the Certificate IV in TAA is not living up to thexpectations which the VET system has of it
or that the program followed by these participahsnot result in an enriching experience.

It is expected that the systematic analysis widldsBome light on what students undertaking
the Certificate IV in TAA are actually learning. iShHearning may be that dictated by the
TAA Training package specifications, it may be pafrthe hidden curriculum of becoming
part of a specific vocational community or it mag the process of making sense and
meaning from personal experience. Whilst the TrajnPackage specifies the bounded
learning which is expected, any learning procesi wvasult in new discoveries or

understandings which may lie outside of the spedi@urriculum.

Many of those who had undertaken their trainingdailitated groups commented on the

value of the facilitator as a role model. While muef this was complimentary of the
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facilitator, some reported that they hoped they ldauever teach/train by doing as their
facilitator had. It is to be hoped that the systeeanalysis will shed light on the value to

learners of strong role models.

In the same vein, some learners reported that lladylearnt from their fellow participants
within a group situation. Other reported findingitiselves being informally mentored. In
both these situations, this was reported on asgbainvalued source of learning and

professional development.

What do you till consider you need to learn in order to work effectively as a VET

practitioner?

The responses to this question are clearly veryrtapt: both to the participants themselves
and to those of us involved in developing profesaiodevelopment experience for VET
practitioners. It is expected, therefore, that thstematic narrative analysis of the
participants’ reflective essays will yield usefofarmation both at the policy and practitioner

level.

One issue which was raised was the ability of thgi@pants to use Training Packages in
innovative and flexible ways in order to design alaiver customised and contextualised
programs to meet specific enterprise and industining needs. Some of the research
participants, particularly those from NSW, remarkbat the emphasis had been more on
working from existing programs and using existingsaurces. The ability of these

practitioners to make Training Packages to ‘sind dance’ (Down, 2002, p. 8) needs to be

part of their on-going development.

Most of the participant reflections indicated tHay were fully aware that the Certificate 1V
in TAA was a basic entry level qualification anaéthas a VET practitioner, they would be
involved in ongoing experiential learning throughtheir VET careers. It is, however, hoped
that the analysis of the data will provide specé#itswers to this question which will benefit

those responsible for professional developmentpand planning.
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Conclusion

This paper has started to narrate our current refsgmoject. It has described the context of
the investigation, its rationale, the backdrop efevant literature, and the design and
methodology of the research. It has also includedrsecdotal discussion of the data which
will be rigorously analysed and some indicationtted benefits that are expected to come

from the research.

The data is being collected and the researchess inagdertaken training in the use of NVivo
software . We are now looking forward to the analyshase and the determination of

outcomes which will bring benefit to the vocatioeducation and training community.
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