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Abstract

Vocational education and training for the librargdainformation services (LIS) sector in
Australia offers students the career pathway taimeclibrary technicians. Library technicians
play a valuable role in drawing on sound practicadwledge and skills to support the delivery
of library and information services that meet diereeds. Over the past forty years, the
Australian Library and Information Association (A)l has monitored the quality of library
technician courses. Since 2005, ALIA has run nalignofessional development days for library
technician educators with the goal of establisrangalternative model for course recognition
focusing on the process of peer review to benchrgadd practice and stimulate continuous
improvement in library technician education. Timgial developmental work has culminated in
2009 with site visits to all library technician aeas in Australia. The paper presents a whole-of-

industry case study to critically review the wortkdertaken to date



Introduction

The Australian Library and Information AssociatigkLIA) has a keen interest in the quality of
the education programs offered at both the pradessiand paraprofessional levels to develop
library and information services (LIS) personnelithv the vocational education and training
(VET) context, the direct involvement of the LIS&® in the development of the Museums and
Library and Information Services Training Packa@®90)resulted in significant changes that
were necessary to address industry concerns abeuwquality and relevance of the curriculum
for library technicians. While thAustralian Quality Teaching Framework (AQTE007) has
subsequently introduced a strong quality assuraticeension within vocational education,
ALIA has remained concerned that there should Is@llappropriate professional scrutiny of the

programs, yet without unnecessary duplication frebr expense.

ALIA acts as the standards body for the library a@ntbrmation profession in Australia,
supported by a series of education policigbrary and information sector: Core knowledge,
skills and attributeqALIA, 2005a), Courses in library and information managemé€AtLIA,
2005b) andALIA’s role in education of library and informatioprofessionalgALIA, 2005c)
These various policies underpin the philosophies\atues of Australian library education, and
record the Association’s commitment to an ongoingagement with the administration of both
professional and paraprofessional education. ALds as the standards body for the library and
information profession, which includes respondipifor the recognition of LIS courses leading
to a library and information studies qualificatiofhe recognised courses can be offered at
professional (Bachelor) level by universities, dr araprofessional (Diploma) level by
Registered Training Organisations (RTOs), with itéer consisting principally of colleges of
Technical and Further Education (TAFE). The coumseognition process for the Diploma
course is directly linked to the categories of memhip of the Association, with library
technicians eligible to join the association as iners at the paraprofessional level. In the VET
sector, course recognition has two goals: to enhatethe vocational institutions and their units,

schools, or programs meet appropriate standarapiaity and integrity, and to maintain the



qguality of education these institutions offer tosere that students and graduates meet the

workforce needs of the sector.

ALIA course recognition aims to foster excellenge the provision of education for the
Australian library and information services seaod to ensure that all students undertaking a
course experience a quality program, with an apyatgp curriculum delivered effectively and
supported by the required resources. Courses raryilbechnician level should aim to produce
graduates with sound practical information knowkedad skills which enable them to support
effectively the delivery of library and informatiaservices that meet client information needs

and assist them to become information literate.

In recent years ALIA has run national professiodalelopment days for library technician
educators to explore the opportunities for introdgca model for course recognition which
focuses on the process of peer review to benchmadkl practice and stimulate continuous
improvement in library technician education. THevelopmental work has culminated in 2009
with site visits to all library technician coursiesAustralia. These evaluative activities seek to
actualize the Association’s paraprofessional edmgatpolicies within the context of

contemporary pedagogies, using strategies thatuemge collaboration amongst the diverse

stakeholders.

Historical review of formal recognition of library technician courses

Discussions regarding the need for formal libraghnician training took place throughout the
1960s, and the first course for library techniciares established at Box Hill Girls’ Technical
College (Victoria) in 1970. This course was develbjn response to the changing dynamics of
the workforce and a shortage of professional liarer (conditions that are echoed in Australia
today), with a curriculum that focused on, pradticacational skills as opposed to the more
theoretical knowledge covered in librarianship sest Victoria was the focus of early
development and within several years courses lsadaen established at Prahran and Footscray

Technical Colleges, before spreading to other siatéhe mid 1970s.



These early Victorian courses were managed by thealy Courses (Vocational) Standing

Committee reporting to the State Council for TechhEducation (Pivec, 1975), and courses in
other states were developed and managed by siemitéiorities. There was concern, however,
that the separate development of courses withil state would result in inconsistencies in

terms of their curriculum and quality. As Edwarawers noted, by the mid 1970s:

Concern was being felt at the undesirable divergenehich had developed
between library technician courses establishediffieint states, divergences
which made it difficult to secure reciprocal acaapte of library technician
gualifications between the states, so impedingtjptechnician mobility, and
the achievement of satisfactory Australia-wide satxales and working
conditions.

(Flowers, 1979, p.371)

Pressure began to build for the then Library Assiomn of Australia (LAA) to take a role in
these courses, largely with a view to ensuring greke of standardisation between states. In a
1975 overview of the early developments in teclamsi education Catherine Pivec expressed a
hope that the LAA would “...produce for the first #nguidelines for standards for courses etc,
leading to possible accreditation of courses Aliatsgide, so that parity of qualifications

interstate will be achieved (Pivec, 1975, p.53).

It was with a view to achieving some standardisabetween courses that the Library Courses
(Vocational) Standing Committee convened a natiomatkshop in Melbourne in 1976. An
outcome of this meeting was the preparation of Guedelines for the Education of Library
Technicians(Library Courses, 1976), a first attempt at engu@nbasic degree of consistency
between the various courses. It was also suggestdis meeting that “...recognition of courses
could be undertaken by the Library Association ofs#alia, using procedures similar to those

already adopted for professional courses” (Rankay3, p. 137).



Subsequently the Association’s Board of Educatiemetbped criteria for the recognition of
technicians’ courses based on recommendations th@m1976 workshop, and in 1977 the
Association formalised itStatement on the Recognition of Library Technid@ourses The

Statementvas primarily concerned with the ‘tasks’ for whitdchnician graduates should be
prepared by their education rather than attemptmgmpose a detailed or standardised
curriculum. The institutions offering courses ltrary technicians were subsequently invited to
seek recognition of their courses, with Radfordngpthat “the goal is to persuade employers to
appoint as library technicians only those who hawenpleted a course recognised by the
Association” (Radford, 1978, p.105). Formal rectigni was commenced in 1978, and in the

same year the LAA established a category of merhigefsr library technicians.

Over time, Australia has seen up to 18 library téglan courses provide vocational education
programs. Significant changes were made in the afesducation for library technicians and
library assistants in 1999, with the development tbé new national Museums and
Library/Information Services Training Package. Tdgency responsible for the formulation of
the Museums and Library/Information Services TragniPackagewas Cultural Research
Education and Training Enterprises Australia (CREATsupported by considerable industry
consultation. In 2004, advice on training for thetural sector was transferred to Innovation and
Business Skills Australia (IBSA) as the relevardustry skills council. As the peak industry
body, ALIA has significant input into the designdadevelopment of both the original and the
revised versions of the training package (ALIA, D0

Current issuesimpacting on cour se accreditation of paraprofessional LIS programs

Since 2006, through a program of professional agreent (PD) days, members of the ALIA
education policy committees have met with libragghnician educators from all States and
Territories. These meetings have provided an ingpoforum for technician educators to discuss
issues of mutual concern and to share ideas anertesgp They have also allowed the ALIA
representatives to discuss with educators the poradequality teaching and to explore the way

forward in terms of the Associations involvementcourse recognition. In particular it was



hoped that this would facilitate the establishm&inén active community of practice that could
potentially enhance the quality of library techaitieducation across the country. At the 2008
meeting, the participants worked to develop meduolrand relevant course recognition criteria
for library technician courses. While the speciftidghe course recognition process are available

on the ALIA website (ALIA, 2008), the overarchingteria currently encompass:

» Course design

* Curriculum content

* Assessment

* Staffing

* Resourcing

* Quality assurance mechanisms

* Infrastructure.

A site visit by a panel of educators, employers &hdiA representatives is included in the

course recognition activities.

In 2007, the Commonwealth Department of Educat®mence and Training (DEST) released a
revision of the Australian Quality Training Framawoknown as AQTF 2007, as a national set
of standards to assure “nationally consistent, lgghlity training and assessment services for
clients of Australia’s vocational education andrirg system” (AQTF, 2007, p.1). The AQTF

comprises three components:

» The Essential Standards for Registration
 Standards for State and Territory Registeringi®d

* Excellence Criteria.

AQTF documentation states that the beneficiarieBQ@TF 2007 would include both individual
learners and, in the wider sense, industry stakieh®| as well as the RTOs themselves and the

State-based registering bodies. It is argued #whers will “have equitable access to quality



training and assessment services tailored to the@ds and the learning outcomes they seek”,
while industry, which would include ALIA and emplexg, will “have confidence that RTOs are
delivering training and assessment services thateee the skill requirements of nationally
recognized qualifications developed by industry’QPR~, 2007, p.2). Further advice was
received in early 2008 indicating that additionablity assurance processe—National Quality
Indicators—were to be introduced in the vocatioedlication arena. These National Quality

Indicators have the goal of measuring the quality o

* Learner engagement
» Employer satisfaction

» Competency completion.

It should be noted that these developments indyit@lbced a degree of uncertainty on the ALIA
course recognition process, as it becomes potgnteadundant in an environment that is closely
managed by national and state education authoriteparticular the curriculum content is
determined by the competency standards of the htidraining Package, and the quality
assurance process currently being developed witlenAQTF 2007 framework monitors the
issues of staffing, resourcing, infrastructure apdlity assurance mechanisms. Despite the
potential for duplication ALIA remains committed ptaying an active role in monitoring the
education environment. It is the Association’s éfethat it is the industry/professional body
which is best placed to understand the changingshaed circumstances of the LIS workforce,
and that it has an obligation to the wider LIS pssion to ensure that technician education is

appropriately targeted, responsive and delivered.

Over the past couple of years, therefore, ALIA sasight to work closely with library
technician educators to better understand the pseseand activities that are mandatory to them
as part of the AQTF 2007 framework. ALIA seeks tasw@we that the course recognition
processes not only avoid unnecessary duplicatioreffafrt, but also legitimately meet the
fundamental goal “to foster excellence in the psmn of education for the Australian library
and information services sector and to ensureathatudents undertaking a course experience a



quality program, with an appropriate curriculum ideled effectively and supported by the
required resources” (ALIA, 2008). The educators’ ¢ys sought to add an industry perspective
on the quality assurance processes required ba@ie; to build on the desired community of
practice which could add strength and engagemenpai@professional education in the
Australian library sector; and to prepare educatorshe program of site visits in 2009. Site
visits were a long-established part of the couesmgnition process, and it was ALIA’s belief
that although expensive, they added an importameht of personal engagement and scrutiny
that could not be achieved by other mechanismsdddn an environment which now involves
multiple levels of secondary accountability, thesdaation believes that site visits by a panel of
LIS professionals is a unique and increasingly irteod component of what ALIA delivers in

terms of education management.

The ALIA course recognition process

The 2008 meeting of library technician educatorsuéed specifically on the content and
structure of the course recognition questionnaid #he program of site visits scheduled for
2009. This forum provided an opportunity for tttieators to work collaboratively and discuss
strategies to help implement a uniform course reitmyn process whilst considering the
diversity across the different institutions. SeVassues were highlighted, specifically those
associated with the importance of ALIA maintainitng quality of standards for the industry.
Participants reviewed the content and structuréhefcourse recognition questionnaire, which
included:

» The ALIA criteria for course recognition
* The content and structure of the course recogngi@stionnaire
* The program for site visits

* Mutual expectations for the visit (educators arel\isiting panel).



The 2009 Library Technician Educators’ PD meetinth provide an opportunity to share and
discuss some of the outstanding work undertakethigsector with the goal of encouraging

continuous improvement across the domain of libeshycation.

The course recognition visits commenced in Febr@809 and will be completed in June 2009.
There are three members of the course recognitiaelpThe Chair of the course recognition
visit is a member of ALIA’s Education and ProfessibDevelopment Standing Committee and
a leading LIS educator .The Chair’s role is to gle®ver the panel ensuring that it completes
assessment of the course content according tolth®& pgolicy on the core knowledge, skills and
attributes. The second panel member is a locatipoaxer and brings a great deal of experience,
knowledge and local understanding of the immedibtary technician community. The third
panel member is the ALIA Education Manager who ples executive support and seeks to
ensure alignment between educational policy anctipea As a lead up to the course recognition
site visits and to streamline the process for #nedtakeholders, ALIA organised a range of
activities and events:

* A series of teleconferences: to enable library nextan educators to pose questions
for ALIA and the panel members relating to the seurecognition process.

* A Library technician educators’ wiki: to assist streamlining communication
between ALIA and library technician educatorsslaispace to share issues, concerns
and resources.

* A monthly library technician educators’ bulletiro provide answers to frequently
asked questions and to provide a channel of opemmtmication about the course
recognition process.

At this stage of the course recognition process, panel has visited ten out of fourteen

institutions. To date it has been a valuable leayprocess for all involved, including the staff of

ALIA, library technician educators, the panel memnsband other participants involved in the

visit. The visit involves the panel meeting withdustry representatives, employers,

students/graduates, teaching staff and Head ofdd€ampus Manager. Each site visit results in

an evaluative report with key recommendations &mheinstitution, with a comprehensive report
9



on ‘the state of the nation’ to be released in Bet®009. The panel has initiated is own quality
assurance mechanisms, with all course coordinatatdocal panel members invited to compete
an online survey about the effectiveness and wvaillee course recognition processes. Heads of
School and Campus Managers will also be invite@adicipate in semi-structured interviews.
The data will be collated, to augment the finalaoval report on library technician education in

Australia.

ALIA’s aim is to work more openly and more collabtively with all key stakeholders in the
course recognition process. The issues and chaketw be discussed at a national level are

likely to encompass:

* The amount of time and human resources it takegprépare for the course
recognition visit (on the part of the educatorse tAssociation and the panel
members)

e Communication with students/graduates to encouthgen to participate in the
course recognition visit

» Strategies to formally engage the educators andAsmciation with the industry
employers

* The relevancy and currency of the National Trairffagkage to articulate the current

and emerging industry needs

It has been acknowledged that the process is uragudo date, no other Association has
embarked on a whole of sector approach to the tguaflieducation in the VET sector. ALIA

has begun to meet with related information Assamatto discuss the issues inherent in course
recognition/accreditation. Partnerships betweereheformation associations have the potential

to lead towards the development of best practi@murse evaluation.
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Conclusion

The course recognition process in the LIS sectekséo align ALIA’s education policies with
actual practice in vocational education. Traditibnahrough the course recognition process,
ALIA has sought to “work collaboratively with eduoas and training providers, employers and
practitioners to promote the development and captis improvement of courses in library and
information management” (ALIA 2005b). Beyond this IA has been working directly with
library technician educators since 2006 to encaunager review of teaching practice and to
consider the impact of current and emerging ingudsitends on the Museums and
Library/Information Services Training Package.

The work on the peer review element of the couesegnition is ongoing. To date it has been
easier to make headway in restructuring other aMsnef course recognition, including the
reporting requirements and site visits. The curibtA Education and Workplace Learning
Standing Committee is, however, convinced that pegEsessment — requiring technician
educators to work collaboratively in developing amgplying particular elements of
accountability — will help to ensure the spreadest practice throughout the sector. It is also a
form of quality assurance not being undertakenthgrobodies and one which the Association is

particularly well placed to implement.

There has been a danger that the idea of coursgnition per £ might be regarded by some
technician educators as a negative process, walptbfessional association wielding the ‘big
stick’, rather than inviting educators to consittex role they can play in enhancing the quality of
teaching and learning and thereby strengthening t®endustry. It is a further benefit of the site
visits that they provide the Association—througé visiting panel—to assure educators that
course recognition is designed to be a positive sungportive exercise. ALIA’s goal is to
encourage industry to increase their interest ittereof education, to open the dialogue and to
build valuable partnerships between educators actiponers, and to ensure that the LIS sector
has a workforce with the knowledge, skills andtadies that will ensure a strong and enduring

future.
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This paper has provided a historical view of formeatognition of library technician courses,
considered the issues impacting on course recognaf paraprofessional LIS programs and
presented a case study of the current ALIA cowsegnition process. It is hoped that this whole
of industry approach will result in a deeper untharding of good practice that library technician
educators can effectively draw on to support arthén develop their programs. This unique
opportunity will enable library technician educatdo benchmark their activities against those of
other institutions, to reflect on their progrant share resources, to develop partnerships and to
form new and exciting groups which will not onlynstilate innovative education programs but

also sustain the future of the industry.

References

Australian Library and Information Association (Al (2005a). Library and information
sector: Core knowledge, skills and attributestrieved on February 28, 2009 from
http://www.alia.org.au/policies/core.knowledge.html

Australian Library and Information Association (A4l (2005b). Courses in library and
information managemerniRetrieved on February 28, 2009 from
http://www.alia.org.au/policies/education.role.html

Australian Library and Information Association (Al (2005c). ALIA’s role in education of
library and information professionals. Retrievedrabruary 28, 2009 from
http://www.alia.org.au/policies/education.role.html

Australian Library and Information Association (AA)l (2006). ALIA Education: National
Training Package. Retrieved on February 28, 200@ fr
http://www.alia.org.au/education/ntp.html

Australian Library and Information Association (Al (2008). ALIA recognition of courses:
Criteria for the recognition of first award coursedibrary and information management

at librarian and library technician lev&8etrieved on February 28, 2009 from
http://www.alia.org.au/education/courses/critettiaah

Australian Qualifications Framework Advisory BodAaRF) (2007).Australian Qualifications
Framework Retrieved on April 28, 2008 from http://www.aqf.eauw/

12



Australian Quality Training Framework (AQTF) (200AQTF 2007. Retrieved on February 28,
2009 from
http://www.training.com.au/portal/site/public/metam.91cdbaeb7a2bcOe2cd9ae78617a6
2dbc/

Flowers, E. (1979). Library technicians in the worke: the educational framework. Australian
Library Journal, 28:2, 370-373.

Miller, I. (1979). Recognition of library techniciacourses in Australid.ibrary Technicians in
Australia: Proceedings of the Second National WuoksHeld at the University of Sydney
18-19 May 1979 Library Association of Australia, Sydney 8-14.

Pivec, C. S. (1975). Middle level library educatiarVictoria. Australian Library Journal, 24:2,
48-53.

Radford, N. A. (1978). Education for librarianshipe changing role. Australian Library
Journal, 27:7, 102-106.

Ramsay, M. (1978). Education of library technicianéustralia. Australian Library Journal,
27:99, 134-138.

13



