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The TAA40104 Certificate IV in Training and Assessth (CIVTAA) is accepted in all
Australian States and Territories as a minimum ifoation for teachers, trainers and
assessors. As it is now five years since the TAA@dining Package was endorsed, it is
timely to look at the benefits and the issues aaseat with the TAA40104 qualification.

This presentation reports on a research study atediby Charles Sturt University staff on
the experiences and values of a sample of its et education and training (VET)
students in obtaining their Certificate IV in TAAternally from the university. In this
research, student reflections on their experienagbtaining the Certificate IV qualification
and the values they place on it have been analygbhdhe assistance of NVivo software. So
far, 46 reflections have been coded, collated aradyaed for correlations and patterns. As a
result of the analysis, benefits and issues haem lidentified and these will be discussed
within this presentation.

| ntroduction

This paper is a continuation of the paper presemtiethe 2009 AVETRA conference.
However, whereas this early paper reported on wieaintended to do, this paper reports on
what the collected data has shown. The reseambt isomplete but a clear pattern has arisen
from the data analysed thus far.

The TAAO4 Training and Assessment Training Packages developed by the Business
Services Training Australia (BSTA) to meet the cetgmcy development needs of
individuals and organisations providing trainingdamssessment services within the
vocational education and training sector. From R004, the coverage of the educational
industry became the responsibility of the Inncyatand Business Industry Skills Council
(IBISC). Volume 1 of th& AAO4 Training and Assessment Training Packsigtes that:
The vocational education and training sector igaeasible for developing the
competence of individuals in areas of work requibsdindustry, enterprises and
organisations as well as providing general edundto the community. It includes
vocational education and training undertaken irugtdes, enterprises, government
agencies, and community and school settings. Thatianal education and training
sector encompasses both recognised training lesadliagjualification or Statement/s
of Attainment under the AQF, and non-recognisedniing, such as in-house,
product-based training.

The TAA04 Training and Assessment Package reflbetsoutcomes of the Review
of the BSZ98 Training Package for Assessment andkjlce Training. It was
developed in conjunction with contracted consufiartdritical friends and the
thousands of individuals and hundreds of orgamieatiwho contributed their time
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and input into the development process. The projeas undertaken under the
guidance of a Project Steering Committee comprisiegresentatives of key
stakeholders and a Reference Group comprising septatives of State and
Territory Training Authorities and the Commonweajthvernment.

(BSTA, 2004, np)

Five years later, it is instructive to look at thgplementation of one of the two qualifications
covered by the TAAO04 Training Packag&AA40104 Certificate IV in Training and
AssessmerfCIVTAA) ‘specifies the competencies required to delivaning in an industry
area or area of subject matter expertise, and nolwei competency-based assessment in a
range of contexts’ (BSTA, 2004, np). Given this goehensive claim, the CIVTAA has been
accepted by all states and Territories as the mimimualification for ongoing employment

in public and private registered Training Organ@a although some industry areas accept
its predecessor, theSZ40198 Certificate IV in Assessment and Workplaaing as the
basic qualification for work as an industry train€his has meant that there has been a large
uptake of people undertaking the CIVTAA to ensunrat they have current qualifications to
pursue their careers as vocational education amrg practitioners.

This research paper considers a serendipitous saaipbeople who have undertaken the
CIVTAA over the past five years. This group, haviolgtained the CIVTAA from a large

number of different registered providers, have eghsntly enrolled in one of three
university degrees offered by Charles Sturt Unigrio prepare them to become VET
teachers and trainers.

In order to provide a clear account of the researahthe preliminary results obtained from
it, this paper has been organised as follows. Akdpazind section looks at some general
issues which have been discussed in the literandeat conference gatherings. A clear but
abbreviated account of the research methodologpwesl Then some key findings are
discussed and finally there is a discussion ofiiqgications of these findings. A previous
paper on this subject contains a more detailedatilee review and outline of the
methodology.

Background I ssues

As previously mentioned, the CIVTAA was designed artroduced to replace the previous
base qualification for VET practitioners, tl&5240198 Certificate IV in Assessment and
Workplace Training.The introduction of the new Training Package andtifimte IV
gualification was seen as an opportunity to upskié vocational education and training
(VET) industry and to ensure that Training Packagese delivered by teachers and trainers
who understood their design, flexibility and implemation issues.

Some of the issues, which the new CIVTAA was tmisrided (implicitly or explicitly) to
address, included:

* a single entry qualification for all teachers ardirters within the vocational
education and training community with limited imtal choice of Units of
Competency (UoCs);

* simultaneously meeting the needs of experienced iaexperienced teachers and
trainers within VET, often within the same studeolor;t

* addressing the needs of teachers and trainers mgprki a wide range of contexts,
modes and with a diverse range of students;
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* providing RPL where warranted whilst at the sanmeetibeing able to ensure an
understanding of the role of Training Packagesthaut delivery;

* acknowledging past poor practices which occurregéretthe BSZ40104 had been
awarded as a result of limited training and ad d&sessments; and

* ensuring that only people who possessed the CIVTAlification could teach the
gualification.

This research project has been undertaken to slkeesié six intents have been satisfied by the
TAA40104 Certificate 1V in Training and Assessmguoglification. Specifically, it is the first

of these intents which is the most problematicisithe universality of having a single
gualification to meet the needs of a diverse rapigeeachers and trainers working across
numerous and diverse industries, contexts, moded, students which appears to have
strained the effectiveness of the CIVTAA to meeé ttlemands placed upon it. It is
unreasonable to expect that a single presentecaraprehend the experiences, let alone meet
the needs of a diverse group of teachers and teanwmming from different industries and
with differing amounts of teaching/training expece. Yet, especially in the early days of
the delivery of the CIVTAA, this is what was expettand which reportedly still occurs,
especially within some private providers of theldication.

That there were some concerns about the introducfithe CIVTAA were confirmed when,
in 2007, the NSW Vocational Education and TrainiAgcreditation Board (VETAB)
reported on the outcomes of the NSW Vocational Btioo and Training Accreditation
Board (VETAB) strategic audit of the TAA40104 Cédate IV in Training and Assessment
in NSW. This audit was undertaken:
in response to a number of concerns raised by lstédkers in the vocational
education and training (VET) sector. The audit alrteeassemble a broad picture of
the issues faced by registered training organisatigRTOs) in the training and
assessment area and what strategies they had pedelto manage the
implementation of the TAA40104 qualification. Thed& involved a number of
phases including: the completion and analysis of amrine RTO survey;
determination of an audit sample; conduct of sitdits; and preparation of this
report. The audit identified areas of good practisewell as issues that need to be
addressed through the continuous improvement pspedsch is an integral part of
the Australian Quality Training Framework (AQTF)Q0
(NSW VETAB, 2007, p. 1)

Anecdotally, other concerns have been raised whaupg of participants and their
employers meet, formally or informally (Down, Deday & Galloway, 2009). Some of these
concerns have been presented at conferences ashmthbnd include the following (Brennan
Kemmis, Simons, Smith, & Mayo, 2007; Bush & SmBp4; Down et al., 2009; Francisco
& Darwin, 2007; Mitchell, 2008; Robertson, 2009heTauthors of this paper also teach in
CSU'’s Associate Degree in Bachelor of and GradDgima of VET courses and have first
hand experience of both teaching within the Cerinl\TAA and teaching graduates of this
program. The need for the research came largehy their recognition of the need to
investigate the apparent problems

Resear ch M ethodology

The objective of the research was to use reflectata in order to investigate how relatively
inexperienced VET practitioners are developingrtipeactice and expertise. This data was
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available from student assignments which had bewtertiaken over the past four years.
However, the first step in the research project teasotify all students who had undertaken
and completed the particular subject involve and dath their consent to participate in the
research and to provide us with an electronic copytheir reflective essay on their
TAA40104 Certificate IV experience. Further detaifsthis process are available (Down et
al., 2009).

Reflective essays which students had written far ohtheir CSU subjects were used as the
basic data. The qualitative analysis of the stuglerflective essays essentially followed the
methods and conventions of narrative analysis. ddta was interrogated around the three
research questions on which the project was bdsed.is:

1. How did you undertake your TAA40104 Certificateil/Training and Assessment?

2. What did you learn by undertaking this qualificatfo

3. What do you still consider you need to learn ineortb work effectively as a VET

practitioner?

These are also the questions which framed thecpzatits’ reflective essays. The coding for
the analysis was initially based on current anesddmhemory” from originally reading the
students essays. This was then augmented as thewdest processed and sorted. The
following section looks at the findings which has@me from the data analysis using NVivo
to ensure systemic and reliable analysis.

Because the research questions were very clogghedl to the assignment questions which
elicited the data, the data collection has beeatively straightforward. The use of NVivo
and internal double checking of assigned categwis®a enabled a rigorous analysis and
resulted in high quality research outcomes.

Indicative Findings

As the data analysis is still in progress, thisggapports on the demographic data from all 73
participants. However, the reflective data of ofyof the respondents has so far been
analysed. However, at this stage of the resealehr, ssues are emerging and these are
reported upon in this paper

Participants

Most of the participants (86.5%) were between 3d %M years old and fairly evenly spread
across this age range with 41-50 as the mediarraagge and an estimated average age of
43.4 years. This is not unexpected because most té&dhers/trainers have had more than
five years experience in industry and have formalli§jcations in their industry area before
being appointed as teachers/trainers. There wasndeg balance with 37 females and 36
males responding to the survey. Most of the pasiais (57 or 80.2%) had less than 10 years
experience working within the VET sector whilstuather six had between 11 and 15 tears
experience and eight claimed to have been workirige sector for more than fifteen years.

The 73 participants in the survey thus far comenfevery Australian State and Territory
excepting Tasmania with most of these coming fra8WN (72.6%). When asked to describe
their primary occupation, the majority respondedhe category of teacher/trainer (84.5%).
When asked where they worked, 55 (77.5%) resporldeyg were employed by a TAFE
institution with a further 10 (13.6%) coming fronther types of Registered Training
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Organisations (RTOs). The remainder were employelbla Providers (5), higher education
(1), non-RTO training providers (2), Defence (4dhey Government departments (2) and
other (3). Most of the participants (74.3%) werspyed on a full time basis with the
others being employed on a part-time (9), casuglog5contract (5) basis. One of the
respondents was unemployed.

Coding and Analysis

As previously stated, the coding was performed itst flividing the data into three main
groups which corresponded to the three researclstiqns: participants’ experience of
undertaking their CIVTAA; the learning it gave theamd what they believe they still need to
learn. These three groups were further dividedndscated by the data itself. Whilst the
original three groupings, named for expediency xgserence, learning and improvement,
received the majority of the comments from the etitsd data, another five groups emerged.
These related to confidence, the rationale for tta#leng the project, selection of a provider,
the value of the qualification, and workplace |éagn

Rationale
Eleven of the 46 data sets so far analysed refewetheir reasons for undertaking the
CIVTAA. Most of these were concerned with improvipgactice and securing employment
although other respondents commented on their camelancement, the need to better
understand and work with Training Packages, thegdnto understand the national VET
system and the cost of undertaking the CIVTAA. leséingly, the participants whose data
was considered in this section perceived undergaitie CIVTAA as an opportunity and a
challenge which would assist them in furtheringrtbareer. As one participant wrote:
In October 2007, | commenced as a full-time teachiégh TAFE and began a
journey of epic proportions. Having very limitedpexience in pedagogy and no
previous exposure to the vocational education amathihg (VET) sector, the
learning curve has been steep. While | possessedB81Z10198 Certificate in
Assessment and Workplace Training, | was ill pregdaior the challenges ahead.
After ten months in the position, | have come talenstand that VET has endless
facets and operates in a constantly changing emwient and | may never feel ‘fully
prepared’ again. Nevertheless the personal chalemgl satisfaction that comes
from teaching adults has far surpassed my origirpéctations.
(participant008)

Choice of Provider
Reasons provided for the choice of a provider idetuthe need to study by distance because
of the demands (such as travel) of their currenpleyment; working for the provider;
previous experience studying with the provider; reeiag the Internet; and personal
recommendation. One participant wrote:
| attained my Certificate IV in Training and Assessnt through a local Registered
Training Organisation (RTO)... . | came across R after undertaking several
days’ research via the Internet. There was a nastber of RTO’s offering this
course and on the recommendation of a colleague syexialises in Career
Counselling, I approached ... [this RTO] regardingoément for an upgrade of my
Certificate 1V in Assessment and Workplace Training
(participant005)

Another participant used getting her CIVTAA as gmpartunity to see how training was
delivered away from her workplace when she wrote:
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I am a full time and permanent employee of TAFE.MIS... Institute. They were
not delivering the program in a format that suital$p |1 was very interested to see
how other Registered Training Organisations (RT@lvdred this new training
package programme, knowing that this new qualificebad increased considerably
in content.

(participant039)

Value of the qualification
The six participants whose data was classifiedhis $ection valued the CIVTAA as to them
it represented a well-regarded qualification whiekt the minimum qualifications for entry
into a teaching/training career. As one participardte:
Overall, | am pleased that | have undertaken tlaiing and am up-to-date with a
nationally recognised qualification. This qual#ion will enhance my practices
within the VET environment and hopefully increasg employment opportunities
in the future.
(participant069)

Confidence
All fifteen participants, who wrote about the cal®@nce they had gained from the CIVTAA,
were very positive about the CIVTAA. They wrote abdheir growing confidence with
teaching in group situations, workplace training assessment processes. They believed that
the CIVTAA had enabled them to better understaed tiole as VET teachers/trainers and to
work with their students/learners more effectivalyaining Packages and a wider knowledge
of how the VET system operates and its policies aadtices were cited a number of times
as being factors in this new-found confidence. @aricipant, who had a wide experience of
practice within the VET system within industry cexits, wrote:
The TAA has helped me plan and organize my lesswre effectively. It has given
me a greater understanding of Training Packagehawdto interpret and use them
effectively. The TAA material has also greatly as=il me in developing effective
assessment tools. This in turn allows me to plahaganize my assessment so that
they valid and meet auditing requirements.
(participant010)

The CIVTAA experience

Data on how the participants experienced the CIVTwas initially divided into two major
subgroups, that is, comments about the deliveth@fCIVTAA as they experienced it and
comments about the qualification itself.

The participants’ experience was very diverse drednbaterial relating to this was initially
coded into a number of groups. These included ssabeut the recognition of prior learning,
training format, assessment, modes of deliveryefisnand challenges. Approximately one
third of the participants had undertaken the BS2&0Certificate IV qualification before
undertaking the CIVTAA. It was interesting to ndbat four of these participants reported
that they had learnt more from the BSZ qualificatiban they did from the newer Certificate.
For example:
In 1999, | completed Certificate IV in Workplaceaiing (Category 2) by attending
weekly night classes at Kimberley TAFE for the engear. This pace allowed time
for consideration and reinforcement of learninge Tlecturer organised each student
to prepare and deliver aspects of the course &sriates, which greatly boosted my
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confidence in my ability to teach.
(participant068)

Like many of the others with their BSZ, this pagant undertook their CIVTAA mainly by
RPL and felt that, by so doing, an opportunityriorease her skill and knowledge had been
missed. As another participant expressed it:
As | completed the Certificate through RPL withdbé need to learn additional
material, | wonder if | have missed out on findiagthe relevant information. My
apparent need for as much information as possstdemething that I did not realise
about myself before.
(participant038)

This is not to say that the majority of those mptints who undertook their CIVTAA by
RPL regretted it. Most found that the processsalftwas a learning experience and that their
ability to undertake RPL assessments and assessme@eineral had benefited from their
experience. As the previous participant wrote:
As | have been teaching an average of 20 hours/pek for approximately 3 years,
| successfully completed it through the Recognitioh Prior Learning (RPL)
process. Using RPL to obtain a qualification hasnb&n interesting process in itself.
I have found that gathering evidence was easiem thhad anticipated. Due to
having a range of teaching experience, includinglifating flex students and
trainees, | was able to collate evidence that ecabatl Units in the Certificate IV in
a relatively short period of time. It has shown that RPL does not need to be
laborious and cumbersome but can be a streamligieithgrough process.
(participant068)

An interesting finding was the enthusiasm convelyg@ group of participants over using a
group RPL process to obtain their CIVTAA. Thesetipgrants reported very favourably on
the collegial learning which helped them to idgntibt only pertinent past experiences but
helped them to determine what would be acceptalitkerece. One participant described how
she had applied that experience with a class obwer
By participating in a ‘facilitated conversation’jrected by the educator, learners
demonstrate their competence by sharing specifige@ances from their own
employment. The educator provided prompts for tinection of the conversation,
depending on the unit of competency relating to dbeversation and the learners
responded to each other's examples. This method faasd to be incredibly
successful, and all five learners achieved theifization. By sharing examples
from their experiences, the learners not only ghiae understanding of their own
knowledge but developed it by learning from thaers.
(participant071)

Learning achieved
Material coded under this section was further suildd to include the categories learning
about, learning to do and learning to be. Moshefparticipants agreed that the CIVTAA had
been instrumental in developing them as VET priaci#rs. For example, one participant
wrote:
| feel that this course enhanced my ability as & \t&acher as although | had over
twenty six years of vocational experience and wadident in my technical ability,
this course focussed me more on the training aselsament side of VET and | feel
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more confident in my delivery of training as a desparticularly in regard to the
theory sessions.
(participant002)

Learning to use Training Packages was another tigdethe CIVTAA considered by
participants to be useful. As one participant wrote
The most beneficial part of my learning was theughle time going through
Training Packages and Units of Competency, whicls essential for my work.
This involved breaking down the elements, idemntifyithe action words and text
types, what types of communication methods are asddhe language, literacy and
numeracy aspects.
(participant009)

Increased awareness of the VET system, its polanelspractices was also reported by many
participants as a benefit of the CIVTAA. One papant expressed it as:
When addressing outcomes for “Work effectively imcdtional Education and
Training”, | realised | had not kept informed ofvééopments and changes beyond
my small College into the national VET sector. Atlang classes, searching
websites, and reading ANTA Learning Guides and Wép&tment of Education
and Training publications helped update and codat#ia big picture view.
(participant068)

Other learning outlined by the participants inclddeaching and learning strategies, meeting
student needs, working with others and workpla@nieg. Only two of the participant
believed that they had not benefited from undenigkhe CIVTAA.

Further learning and improvement

Given that all the participants in this researcbjgut are currently undertaking, or have

completed, further university studies since conmipietheir CIVTAA, it is not surprising that

the participants reported that they wanted to leaore about the processes of teaching,

learning and assessment across a variety of cen#&stone participant wrote:
The Certificate in Training and Assessment (TAA} lpaovision to provide a solid
foundation for the preparation and delivery of ¢tess and the preparation,
documentation and undertaking of assessments. d¢ dot however, prepare a
practitioner for the more complex issues of manggliversity, learning styles and
individualisation of training. To use Schon’'s (198Wwamp analogy, the TAA
certificate addresses the ‘high ground’ where tredédy unimportant’ issues can be
solved (Schon, 1987, as cited in Hobley, 2003,8). Rly descent into the ‘'messy
swamp of complex classroom practice’ (Hobley, 2000328) has been aided by my
university studies which has provided a solid faatimh of understanding, my
growing portfolio of training experience and sharexperiences of other VET
practitioners.

(participant008)

Not surprisingly, all the participants regardeditlaquisition of the CIVTAA as an early
step in their development as VET practitioners aedognised that their continued
development would be their responsibility and tlesuit of critical reflection on their
practice and enhancing their educational understgritirough reading, discussion with their
peers and attending professional development &esviA number of the participants wrote
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about the changes they would be facing as therecarin VET developed including the
following participant who wrote:
To improve my practice | have to understand thesqpiodl needs of wider society
such as cultural, physical, emotional and intellattThe RAAF is not as diverse as
society as a whole so to transition | must broaagnperspective. | also need to
increase my exposure to civilian training packaggeshe RAAF curricula system is
less comprehensive due to its outcome focused eqanot allowing for much
variation in delivery and design. The softer, peagide of training is where | have
to improve the most and my recent studies in managé and training are starting
to open my eyes up to different paradigms and bqmeaspectives which will
hopefully make me more effective as a teacher.
(participant067)

Conclusion

The previous section has, of necessity, only sketdhe bare outlines of the data collected
and analysed in the research project thus fara#t however, illustrated some important
issues raised a group of our current and gradusteténts who have themselves undertaken
the CIVTAA over the past five years. This is im@mt It is also data which was obtained
through a relatively unstructured process; thaa @fritten reflection on experience within a
limited framework of 800 words. So whilst theremsich that might have been addressed in
greater details, this paper reflects the experi@mzklearning that the participants regard as
personally important.

The TAA40104 is currently under review. One of tissues that the review has been
addressing is how to keep a common base qualdicdtir VET practitioners whilst avoiding
the ills which accompany a “one size fits all” apgched. This research not only confirms
that some reform is needed. This includes a rekthfrthe concept of a single qualification
for a very diverse section of the workforce butatsore consistency in both teaching and
assessment. The participants also acknowledgedbe¢hefits which the CIVTAA has
provided for a group of relatively inexperienced bery enthusiastic VET practitioners
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