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Abstract

In recent years the Australian tertiary educatiecta may be said to be undergoing a
vocational transformation. Vocationalism, thatas,emphasis on learning directed at
work related outcomes is increasingly shaping takine of tertiary education. This
paper reports some findings to date of a projeat seeks to identify the key issues
faced by students, industry and university parteaigaged in the provision of WIL
within an undergraduate program offered by the @redndustries faculty of a major
metropolitan university. Here, those findings aveussed on some of the motivations
and concerns of the industry partners who make Whaikplaces available for student
internships. Businesses are not universities amchat perceive of themselves as
primarily learning institutions. However, their ppectives of work integrated
learning and their contributions to it need to ustind more fully at practical and
conceptual levels of learning provision. This paped the findings presented here
suggest that the diversity of industry partner raitons and concerns contributing to
WIL provision requires that universities understamtl appreciate those partners as
contributors with them to a culture of learning yaston and support. These industry
partner contribution need to be understood as ngluiork as learning, not work as
something that needs to be integrated with learnongnake that learning more
authentic and thereby more vocational.

Introduction

In recent years the Australian tertiary educatiecta may be said to be undergoing a
vocational transformation. Vocationalism, thatas,emphasis on learning directed at
work related outcomes is increasingly shaping thaine of tertiary education. This
has been evident in the disappearance of univepsttgrams within the humanities
disciplines that do not lend themselves to easgyédnto the labour market and the
rise of programs with a stronger emphasis on segusiork ready qualifications. It
has also been evident in the renewed emphasis erpribvision of work based
vocational learning within programs that in the tplagve not utilised this form of
learning. Where teachers and nurses have seemalglgys been required to
undertake some form of practical work place expeee now also are undergraduate
arts students, business students and law studsuged to undertake some form of
what has been termed ‘work integrated learning’L()//I

This paper reports findings to date of a projeet sought to identify the key issues
faced by industry partners engaged in the provisiowIL within an undergraduate
program offered by the Creative Industries facoly major metropolitan university.



Here, those findings are focussed on some of thavatimns and concerns that
impact the collaborative partnerships with busiessthat make their workplaces
available for student internships. Internships@mamon forms of WIL that equate to
students undertaking work place activities relatedheir tertiary programs over an
extended period either intensively over a numbeweéks or part time over longer
periods.

Businesses are not universities and do not percefvéhemselves as primarily
learning institutions. As universities seek to &y with industry partners and the
professions to increase WIL opportunities for shidet is important that partners’
needs, motivations and workplace practices stromdtym the development of WIL
curriculum and its implementation. It is only bytadishing strong collaborative
partnerships between universities, suitable wodaoisations and those students who
will benefit from the integrated learning experiersuch partnerships can enable that
WIL programs will be effective and sustainablehe tonger term (Smith et al 2006)
However, these partnerships need to be seen bensities as much more than the
provision of institutional learning at sites outsithe academy. Particularly, the
businesses that are the work providing partne€Ilin initiatives need to be seen as
more than external resources that informatively psup university controlled
curriculum and pedagogy. The findings presente@ Iseiggest that the diversity of
industry partner motivations and concerns continiiguto WIL provision requires that
universities understand and appreciate those parteecontributors with them to a
culture of learning provision and support. Thestusiry partner contribution need to
be understood as valuing work as learning, not vasksomething that needs to be
integrated with learning to make that learning marghentic and thereby more
vocational.

Work integrated learning partnerships

Work integrated learning is a broad term usuallgduso describe institutionally

prescribed learning that requires workplace paditon. A report commissioned by
the Australian Learning and Teaching Coun¥®il|L Report: A National Scoping

Study (Patrick et al., 2008:9) defines WIL as “an umlarelerm for a range of

approaches and strategies that integrate theorly priactice of work within a

purposefully designed curriculum”. Within this defion WIL encompasses a range
of on-campus and workplace learning experiencelsidimy project-based learning,
service learning, work placements and internships.

The integration of discipline based theory and phactice of work has become an
increasing priority for the Higher Education sect@rghtfully, partnerships between
work providers and education institutions have beeohighly significant as the
vehicle for WIL. A number of authors have identifithe importance of partnerships
between employers, students and institutional plerg. Smith and Betts (2000:594)
argue, “the nature and quality of the partnerst@pethds on the level of involvement
of each of the partners and the interactions betweem”. The term ‘partnership’ is
particularly emphasised as the “conscious and egiarticipation of all partners” to
ensure the necessary strength of the relationstngerpinning successful WIL
provision are not misunderstood as loose assoongtd cooperation. Further, Smith
and Betts (2000:594) reference Maclaren and Mdr&t298) who state that:



In order to facilitate the learning process a foahcooperation occurs which is

unique in educational terms; the overall emphasisn collaboration to ensure

the satisfaction of all parties
Notable in this collaboration is the position oéthniversity as the learning provider
and the work provision partner as the employer, vexy different and distinct roles
that act to separate learning and work. Smith agettisB2000) argue that satisfaction
is insufficient an outcome to support genuine paghip of this type. Successful
partnership requires collaborative self-interest aansparency that is explicit about
what all partners want and expect from the outsdtreow they will pursue this. This
raises important questions about what employerd fwvam WIL provision and how
different this could be from the expectations oversities whose immediate learning
provision role in the workplace may be reduced thmiamistrative rather than
pedagogic.

Equally, other authors have emphasized the impogtamd challenge of explicitly
recognising and aligning the needs of stakeholdbet forge successful WIL
partnerships. The WIL Report (Patrick et al., 2883 recommends a stakeholder
approach to the planning and implementation of Wihich requires “clear
agreements and the recognition of needs as wethwsial benefit and costs”. In
support of this, Reeders (2000:212)) cautions:
Clearly, where university, student and employer Igdar learning do not
match, the program is unlikely to be productivehevé academics are driven
by a concern with student learning but employefsrohternship in order to get
extra pairs of hands, learning outcomes are likelye limited.

However, Reeders (2000) research notes a broasterofi employer goals that
underpin their engagement in WIL provision. Thessnt® and expectations include
philanthropy, the useful screening of prospectigeruits, opportunity to influence
training outcomes, gaining up-to-date knowledgemfrgtudents and stimulating
internal and organisational reflection on pracaoe processes as well as potentially
gaining an extra pair of hands. More recently, Naional scoping study into WIL
revealed “skills shortages and short and long-teeoruitment objectives were
identified as the main motivators for employers gmdfessions for engaging with
universities in providing WIL placement experiendesstudents” (Patrick et al.,
2009:19). Patrick et al. (2009) also identified m@itruistic motivations of some
employers who saw “supporting WIL contributed teithindustry”. Making effective
use of these various goals and those of all std#letoin the partnership requires
what Franz (2007) advocates as a more inclusiveoapp to WIL. Such an approach
“recognizes the need for WIL curricula to be depeld and implemented in context;
a cultural context that acknowledges all the staldgrs and newly emerging
philosophical, educational, social and economicdeédFranz 2007:3). From this
perspective, stakeholder interests span a muchdéroscope than isolated self-
interest.

While strong partnerships between academics andsindare seen as essential for
effective WIL, the literature provides evidencettkatablishing such partnerships is
challenging. Collin and Tynjala (2003:343) reportedt work based learning students
identified “problems related to different aims diet collaborative partnerships
(university, students and enterprises)” and incoegt expectations of students
between the employers and the university. Collid &gnjala (2003:343) noted the



“pedagogical design and implementation of work-dagarning requires the parties
involved to negotiate with each other and reacte@gent on common principles”.
Those common principles cannot be found withoudrogs negotiation. In relation to
university partner expectations, Weisz and Smi®08605) warn of the danger of
programs failing where there is limited academigagement in these negotiations as
well as the continuing facilitation of the programmce started. Reeders (2000) and
Patrick et al (2009) highlight a lack of academtaffsresources such as workload
provision and recognition as part of this limitegagement. As Weisz and Smith
(2006) indicate, this amounts to a university daéfgrthe responsibility for workplace
learning to students and employers and therebindaib make their own wants and
expectations explicit and contributory to the negains that established the
partnership.

Creating more permeability between higher educaéind the world of work is a
significant challenge for the tertiary sector (Bran & Little, 2006). Where WIL
programs see universities partner with a few langgnisations to provide internship
opportunities for students the capacity to be farent about the needs of
stakeholders and negotiate with partners to delsteong WIL experiences for
students is seemingly possible. For WIL progranas tivolve hundreds of small-to-
medium industry partners, such as the Creativedinids Program described below,
the challenge is much more complex. Calls to swormartnerships that sound from
the literature rightfully highlight the need formicit and candid disclosure of partner
wants and expectations. The literature assertsatbdd provision partners’ wants and
expectations are demonstrably diverse, contradieod contested relative to those of
universities. These wants and expectations neée tanvassed, known, understood,
appreciated and accommodated not as a set of ekt@sources that inform WIL
provision but as partner goals that drive WIL psoom.

WIL in the Creative Industries: Background to the Internship program

The option to undertake an Internship is availdblenost final-year students in the
Creative Industries Faculty. Students are ableotaraence their internships at any
time through the year, to undertake intensive waith an organisation over a few
weeks or an extended internship over a year. Thawigthe internship, students
undertake a number of assessment tasks. These itadiude preparing for the

internship by completing a CV and Cover letter ard internship proposal that
addresses among other things the internship aich®lajectives, Occupational Health
and Safety requirements and other legal requiresne@@ngoing through the

internship, students keep an online reflective pladpich they share with their

academic supervisor. Finally students use thesgtated reflections to write an

academic essay, which encourages them surfacet#ogirunderstandings and make
new sense of their internship experience. (Sch683561) Additionally the industry

partner evaluates the student’s work against aofsgeneric criteria and standards
supplied by the university through a paper-baseduation form.

Over a year there can be up to 200 industry patimmolved in supporting creative
industries students on internships. Small-to-medamerprises make up the majority
of industry partners in this program. Students talke up internships within the
Creative Industries sector and also with orgarosatioutside the sector, particularly
those organisations that seek to work with embedudedtives as a means of adding



value to their organisation. Students are encodratge approach prospective
organisations with the aim of establishing theirnointernships. Additionally, the

university advertises internship opportunities tadsnts online and manages an
application process for these advertised indusastners. This involves collating

student internship applications for the industritper to assess.

Researching industry partner perspectives

To account for the diversity of industry partnerrggectives influencing the

partnership that is the Creative Industries inteimgrogram the following research
was undertaken. The data reported is from intersienth 20 industry partners who

provided formal work based experience opportunif@sinternship students. The

industry partners interviewed represent variousn@ss organisations, including for
profit and not for profit organisations, and smalmedium enterprises and larger
organisations. Student interns who worked witls¢himdustry partners came from a
range of disciplines in the creative industriesluding Theatre, Creative Writing,

Visual Arts, Music, Web and Interactive Design, Ikan, Creative Advertising and

Media Communications.

The interviews were designed to enable industrynpes to share their perspectives
on the internship experience with a view to infargithe ongoing development of the
Internship program. Initially the industry partnevere asked to provide background
information about their role and previous experéncof internship both as

supervisors or interns themselves. This was foltblwg a series of open questions
designed to make explicit their perspectives onréasons for offering an internship,
the internship program design and assessment, ag@s to the implementation of
the internship and readiness for students to engagiee internship. The data was
collected over twelve months and collated and aealyusing open coding methods.
The data presented here represents part of ongamgsis. It offers some insight into

industry partners’ (i) reasons for engaging inititernship program, (ii) perspectives
on supporting and assessing learning and (iii)geatsves on the continuing conduct
of partnership.

Reasons for engaging in the internship program

The industry partners reported a number of keyammasor engaging with the

Internship Program. Similar to what is reportedhe literature (eg, Patrick et al.,
2009), these key reasons identified a disparatgeraf motivations and concerns that
were often dichotomous. For example, on the onel lpamtners indicated they were
motivated to take on interns as a source of exatsour that benefited their

organisation. On the other hand, industry partmene motivated to ‘give back to the
industry’.

Those industry partners who saw advantages tortjensation as the prime motive
for taking interns identified a range of factorswgduting to their decision. Partners
saw interns as ‘a good help in terms of catchingviip work’ and as potential source
of new employers. They also saw interns as annyopity to keep current with new
ideas and technology. An industry partners obsefireterms of software, | mean he
was much more across things than we were’. Anatheges: ‘we like having them
around because they're good...they give us new idadsthey're often younger so



they’'ve got lots of energy’. Another industry peet saw creative industries interns
adding value to the existing teams skill set byimg with very specific roles.

Those industry partners who identified ‘give bagkHe industry’ as a motivation for
taking students saw the internship experience givatudents confidence and
‘empower[ing] them to go out into the workforce’n®industry partner who worked
within the management side of the Music industrgressed a desire to ‘work with
students to develop their skills’ which in turn Maunelp address issues within the
music business. He states:

It's only going to be better for everyone because of the real problems with

the music sector in Brisbane is that lack of infrasture. Heaps of good bands,

not enough people that know what they’re doinggerms of label management.

Industries partners also provided a range of deargyiews on students as workers
and learners as contributory to their reasonsrigaging in the program. These views
about students complemented their views about tekes as worker trainers or
learner mentors. Through both sets of views thénalamous nature of partner
reasons for engaging in the internship programuanoed by understandings of work
as directly contributing to immediate enterprisedurctivity and work as learning for
broader and more future oriented gains. Some partdentified there was a balance
between working and learning. One partner statikdvas about 50% training and
50% working'. In contrast another industry partdet not view their role as trainer
but rather saw their role as one of mentor. Heedtat
We needed enough time with the students to realkersure the skills that they
are developing are relevant to our operating needecause we are only a
small- to-medium size business and we don't hale¢ af idle time to train on
the job so they have to come with something.

This highlights the limited resources availablesimall-to-medium enterprises and the
importance of getting the match of student skitlsirtdustry needs right. Small-to-

medium enterprises make up a significant proporobrnindustry partners in this

Creative Industries internship program. Time avddafor these small-to-medium

enterprises is an index of the division betweenkwamd learning and thereby the
dichotomous nature of partner reasons as both mgguloductivity from interns and

wanting to support learning and the future of tiduistry.

From these very few illustrative examples it carsben that the reasons for industry
partners engaging in the internship program cangeuwstandings about the nature of
work and the nature of learning that are both adikd opposed. Integrating work and
learning, the concept at the heart of WIL, woultpegr from industry partners’
perspectives to include striking a balance betwesning and working perceptions,
between time spent in skill development and apftinaand between immediate
productivity needs and future industry securitye3é motivations and concerns are
clearly evident in the operation of the programirdustry partners reasons for
engaging. They may be said to represent a strodgliaergent base of partner wants
and expectations.



Perceptions of readiness to support and assess imts

The industry partners interviewed had varied exgmees of supporting learning in
their workplaces. Workplace supervisors mostlyc¢atkd they had not undertaken an
internship in their own studies. A number of timglustry partners from small to
medium enterprises had little or no experience upfesvising interns. Additionally
small-to-medium enterprise partners noted theik leica dedicated person with the
responsibility to induct, mentor and support studeterns. This was unlike the
supervision of interns in larger organisation wheften a key staff member (e.g. HR
staff member) had key responsibility for interns.

Those who had supervised interns before seemed tadre comfortable with their
supervision role. When asked if they used the itigiusartners’ Information Pack
supplied, one supervisor stated: ‘The IP pack -pdtelbut having had other
experiences with interns was the main thing | useduidance’. An industry partner
in a small art gallery noted how her own experienaeinternship had shaped how
she mentored interns assigned to her. Anothengrawhen reflecting on his own
work place learning identified how his mentor mdeklchallenging aspects of the
work:
100 years ago when | started as a journalist | Ismone you know, kind of
mentors in a newsroom and they were really goosihlying you know, okay, if
you’re going to make an uncomfortable phone calwbiatever then this is how
you go about it. ...Yeah, but no one ever teachesnangtuff like that you
know....

In contrast another industry partner explained hiogvintern was supervised by the
junior member of the team which had flow on besefior this team member
including giving her an opportunity to provide leaship and becoming more
sensitive to other team members’ work when she teeadk questions of others.
It was really good for our marketing assistant (grevel position of the team)
— to have someone she could teach and become arledt made her feel
special and needed within the team. And someeofldly-to-day jobs could be
given to [the intern] and she could try some mdnelienging work.

Supervisors in small-to-medium enterprises ofted hiaited or no experience in
supporting interns and it was unlikely that theyd handertaken an internship
themselves. Without this experience the industpesusors may lack skills to guide
interns and “use of intentional workplace learnisgategies, such as guided
workplace learning (e.g. modeling, coaching, questig, etc.)” (Billet, 2002: 457)
This limited experience also raises questions atfmutndustry supervisors’ capacity
to effectively assess the quality of an intern’srkvas their limited supervisory
experience means they have limited knowledge ofdstals they can expect from
interns. One industry partner who was a more jusiaff member discussed her
awkwardness in evaluating her intern. She states:
| felt a little bit umm, | guess awkward for marnipeople or umm... providing
my evaluations of them directly to them becauseoably like, | really liked
both of our interns and they did do good work, ke | said they did have
downfalls but | guess it's hard because | kind etdime like part of the family
so it's sort of hard to try and say these thingsi ybd well, but you didn’t
actually show these skills, yeah



By contrast, some industry partner staff with suery responsibilities reported
they felt comfortable evaluating intern studentsaiasgt the stated criteria and
indicated they were happy for students to receigepy of the evaluation. Moreover,
many indicated they also provided verbal feedbag&irest the criteria at the mid
internship feedback session and at the conclusioth® internship as well as
informally throughout the internship. In a few caispartners indicated they would
like more space for written comments to make theessgarily generic criteria and
standards more relevant to the internship actazitie

These perspectives on readiness to support andsasgelents’ learning add further
details to the understandings of work and leariivay industry partners bring to and
expect from the internship program. Previous expee, however limited, is an

indicator of the degree to which industry partness negotiate the boundaries and
competing demands of their roles as work providers learning supporters. These
roles clearly differ and are similarly understoodterms of the divisions between

work and learning that underpin their reasons f@aging in the program.

Perceptions of the partnership: Issues of communi¢i@n and collaboration

The interviews also sought to identify industrytpars’ perspectives on the conduct
of the partnership, particularly in relation to amemication and collaboration with
the institution. For the most part, industry pargnédelt the university provided
Information Booklet was effective and efficient pmoviding key information about
the program. However, many relied on their intetasprovide this information.
When asked if they remembered receiving email comacation from university staff
many were unsure and suggested because they mc@vaany emails this form of
communication would not be as effective for them.

A number of industry partners expressed a desiregfeater communication and
collaboration with the university. Several indugpgrtners indicate more face-to-face
discussion would assist them to better supportinternship experience and would
strengthen a ‘collegiate approach’ between thearsity and industry partner. They
suggested opportunities to meet with universitjf stauld be useful for a number of
reasons. First, it would be an efficient way tarify roles and expectations of
stakeholders, as well as duty of care in areas ascWworkplace health and safety.
Second, a few industry partners indicated inforamt@bout the interns’ academic
studies would assist them to structure the worlglagperience for their interns.
Third, a number of partners felt there needed tsmbee opportunity to close the loop
on the student’s internship experience. Indusastners indicated the students were
very communicative about the positive aspects e@irtimternship. However the
partners also indicated they would like more insigiio the student’s internship
experience. One partner explained she would likeenfeedback ‘to understand how
they [the student] perceived their experience.’ theo industry partner expressed his
desire for a follow up call from an academic supwat the end of the internship so
he could be updated on the student’s results ameffiectiveness of their internship
training. He suggests:

I'll probably find out no doubt, how they went thgh their course and what

level they achieved, where they were possible poidineir placement and what



happened to them afterwards. Umm...it's always dangetto know whether
you’re doing your training properly from your sidetherwise there might just
be losing three months of their training by doingppropriate....

By contrast, a few industry partners were adamiat they didn’t require further
communication from the university in the form ofeswvisits or phone calls. One
partner states: ‘I didn’t really need anybody pimgnme or asking how it was going’.
Many partners were also clear that would not useehsite to seek additional
information.

As similarly indicated in the previous findings tfenge of partner perspectives about
communicating and collaborating with the universitgveals a diverse and
dichotomous set of views. Some partners need atmeelcseek stronger links with
the university. Others see no necessity for irsgdacontact. They do however
express a need to know how intern students fit wighr organisations, fair through
their internship experience and what outcomes sisd&chieve not just through their
internship experience but also through their ursiNgr studies. These kind of
information requirements clearly indicate that th@ustry partners see themselves as
integral to learning, not just in the sense ofttlaéing undertaken by interns through
their work experience, but also in the sense of W@k experience contributing to
the students’ tertiary learning experience. Indugtrtners are learning providers, a
partnership role that clearly exceeds work provisio

Conclusion

This research has focused on some of the partiqudaspectives that industry
partners, who make their workplaces available foternships, bring to the
collaborative partnerships necessary to effectivke vovision. The motivations and
concerns that characterise these perspectivesatede set of understandings about
the nature of work, the nature of learning, and hlogge are integrated for the benefit
of students’ vocational learning. To reiterate,ibesses are not universities and as is
evidenced above, do not perceive of themselvesaagihg institutions per se. Their
focus is productivity to meet market and client dech However, the creative
industries WIL internships they engage with demtirad the learning aspects of work
practice, however they are perceived, are strong iamportant contributors to
students’ tertiary learning experiences. Becausthisf industry partner perspectives
need to be understood as more than external resotivat informatively support WIL
provision. By virtue of the partnership arrangerserthese perceptions are
fundamental bases of WIL. They are not simply add#l to university resources or
supplementary of university resources rather timey@undational.

Smith and Betts (2000) highlight the need for Wikkeholders’ self-interest to be
explicit and actively pursued within WIL partnensharrangements.  For industry
partners that self-interest includes seeminglyreatttory (1) reasons for engaging in
internships, (2) understandings of their roles ramérs and mentors and thereby
assessor of students’ learning, and (3) need fornmation and adequate feedback
that informs their contributions relative to stuteutcomes. There is a need to
understand these self-interests more fully if tr@agh and success of work integrated
learning provision is to continue in Australian vamsities.



Understanding industry partner self-interests godgart of understanding what WIL
means, that is, what it means to integrate work laadning. From a practical or
procedural standpoint, industry partners bring wamkl learning together as students’
experience of contributing to organisational prdouty. Their self-interests, as
indicated in the findings above, are made expilaibugh the contradictions of roles
and expectations they enact as work providers wihst nsure students are gainfully
deployed as workers and supported as learners.ceptrally, the accomplishing of
these self-interests in these practical ways ifleatwork and learning as indistinct
forms of internship experience. The student is elgaged in work and learning
activities that can be made distinct, they are gadan an internship.

The industry partners represented here are vitahcerned with what it means to
integrate work and learning. They see their roleegaging and extending interns’
work with the discipline-based knowledge that shidehave begun to practice at
university. This is a learning provision in its hhest sense — far more than the
provision of a limited employment opportunity aradt more than the external support
of students’ tertiary studies. These industry padnneed to be understood as
fundamental contributors to a culture of learningvision that values work as

learning not work as something that needs to legmated with learning.
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